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ABSTRACT       
The study sought to investigate factors influencing curriculum management in 
Bizana schools. A survey design which used mainly qualitative aspects of research 
was used in the study. Questionnaires and interview schedules were used to collect 
data. Participants (N=60) were made up of 10 learners,10 teachers, 10 School 
Management Team members ( SMTs), 10 parents and 20 district officials. The 
teachers, learners, parents and SMTs including principals were selected from 3 
schools being a Primary School, a Junior Secondary School and a Senior Secondary 
School. Frequency tables were used to present quantitative data while verbal quotes 
were presented in support of themes that emerged from the qualitative data. The 
findings of the study revealed that the following factors were regarded as the causes 
of poor curriculum management; lack of training and skills on the part of curriculum 
managers, un-availability of resources in schools, the level of parental involvement in 
curriculum and regular systemic changes. It was recommended that the Department 
of Education should ensure that all curriculum managers are being trained to provide 
them with enough skills. The Department of Education should also supply schools 
with adequate resources. Parents should also be trained on curriculum issues. Too 
many changes in the system within a short space of time should be avoided.    
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CHAPTER 1 
THE PROBLEM AND ITS CONTEXT 
1.1INTRODUCTION 
This study seeks to investigate factors influencing curriculum management in Bizana 
schools. In this study curriculum is referred to as educational plan with goals and 
objectives to be achieved. It provides topics to be covered and methods to be used 
for teaching and learning activities (Wojtczack. A. 2002)  
In this chapter the following aspects are discussed; background to the study, 
statement of the problem, purpose of the study, research questions, significance of 
the study, theoretical framework, delimitations and limitations of the study and lastly 
definition of terms.  
1.2 BACKGROUND TO THE STUDY 
 According to Bush (2009, p. 1), it is increasingly recognized internationally and in 
South Africa, that managing teaching and learning is one of the most important 
activities for principals and other school leaders. Bush (2009) further says, managing 
teaching and learning (curriculum) is one of the core modules in South Africa‟s new 
national qualification for school principals. This is confirmed by Van der Gift and 
Houtveen (2006, p.383), when saying, in some of the Dutch elementary schools, the 
average performance of students over several years is significantly below the level 
that could be expected of them.  Van der Gift and Houtveen (2006, p. 383) also 
highlight that The Annual Report of the Inspectorate in the Netherlands (2003) 
revealed that for at least three consecutive years, the performance of the average 
student is approximately 4% of all nation‟s 7 140 elementary schools which is 
significantly below the expected performance.  
The Systemic Evaluation Literacy and Numeracy results (2007) expresses that there 
is an ongoing worry about weaknesses in teaching South African primary children 
the foundation skills such as reading, writing and Mathematics whereby the overall 
country score was 36% for literacy and 35% for numeracy. According to the 
researcher‟s point of view, this indicates that there might be factors that influence 
curriculum management in schools.  
From the above reflection the former Minister of Education Naledi Pandor launched a 
campaign on Foundations for learning which provided clear directives to the entire 
education system on minimum expectations (Government Gazette14 March, 2008). 
Mbabela (2010,p.6) also reflects that the Annual National Assessment results written 
by grade three and six learners in February 2011 were even worse whereby the 
national learner performance average was between 28% and 35% in Literacy and 
Numeracy.  
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On her arrival in the office, the Basic Education Minister Angie Motshekga said that 
new interventions needed to be put in place to address the poor learner 
performance as the Basic Education Department is aiming for a sixty percent 
performance rate in both areas both grades by 2014 (Mbabela 2011, p. 6). Jet 
Education Services (2010) whose main focus is on making a meaningful impact in 
improving the learning and teaching in all South African schools has also indicated 
that there is lack of time management in schools in terms of school days and time 
spent in learning and teaching and this is mentioned as one of the key challenges at 
the managerial level in schools which depicts that curriculum management needs 
attention and this study would want to know whether the same is applicable in the 
Eastern Cape schools. 
The Department of Education (2010, p.7) in the Eastern Cape master plan for total 
learner performance and school management improvement states that the province 
has experienced instability over the past years which manifested itself in school 
dysfuctionality, underperformance and poor implementation of the New National 
Curriculum Statement. This has been measured by the dismal performance of 
matrics over the years. The situational analysis has identified weak management by 
the principals and School Management Teams together with the deficient curriculum 
implementation and less time for teaching and learning as some of the major 
problems which has thrown the province into such a gloomy scenario. The interest 
of the researcher is to know whether Bizana experiences the same problems in the 
curriculum management. 
Bizana district is located in the far eastern part of the Eastern Cape, along the wild 
coast. It is one of the most rural areas in the province. The district is divided into 9 
circuits. From 2007 to 2008, learners in this district performed badly which shows 
that there were some factors that influence curriculum management, it had been 
worse with the grade 12s as this is stated in the Technical Report (2009) on National 
Senior Certificate Results Analysis of 2008. Bizana district came number last in the 
province and in the country as well for two consecutive years that is 2007 and 2008. 
As a result of this kind of performance, intensive monitoring and on-site support 
visits were conducted by the departmental officials in most schools (Bizana Learner 
Attainment Improvement Strategy Plan, 2009). Sokopo ( 2010, p.3 ) states that in 
October 2009 just before the final exams ,when all the learners country wide were 
glued to their books  preparing for exams,  one of the underperforming Bizana 
schools spent two days for their matric dance. Both the principal and the teachers 
believed that it was stressful for learners to stick on the books all the time; they 
needed free time hence they took them out during that critical period. That year 
they achieved 25% pass rate (Sokopo 2010, p. 3).   
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The poor learner performance is not only measured by the grade 12 results but the 
primary education is also included. The Bizana baseline report (November 2010) 
compiled by the province on Quality Improvement, Development and Support 
Upliftment Programme (QIDS-UP) reveals that learners in Mathematics have not yet 
grasped the basic operations and in Literacy it was difficult for them to read and 
comprehend information, and then freely write their own interpretation using correct 
grammatical constructions. Therefore, this means that the minimum expectations on 
South African primary learners are not yet met in Bizana. 
The above information depicts the fact that there must be a problem in curriculum 
management in schools which affects the learner- performance. This aroused the 
researcher‟s interest on what may be the factors that influence curriculum 
management in schools. 
The researcher serves in the Curriculum support and development services section 
and therefore is directly involved in all curriculum activities. During the on-site visits, 
the researcher has observed that most schools are not compliant to the National 
Curriculum Statement policies. For example, the teachers neither meet the contact 
time which is 26.5hrs per week as stipulated by the NCS Policy (2002) nor consider 
the weighting of the Learning Areas. According to the National Curriculum Statement 
Overview (2002), each Learning Area in each phase has a given weighting and 
therefore time is allocated for each per week.  
 In addition to the above information, the report on Bizana District Improvement 
Plan (2009) states that the Provincial team consisting of 10 members led by the 
former  Chief Director Ms Skenjana visited Bizana district from 09 to 13 June 2009. 
The aim of the visit was to monitor and support the district mainly in the curriculum 
implementation. Some of their findings according to the minutes, again indicated 
that curriculum managers experience problems in managing the curriculum and 
these include non-compliance of educators with planning for teaching and learning, 
some educators were reported to be ill-equipped to handle some problematic areas 
in critical subjects, time tabling was a challenge in many schools. A school based 
Continuous Assessment  (CASS) moderation was not properly done and this resulted 
into poor quality of assessment tasks. 
The Daily Dispatch of Saturday (29 August 2009) states that Bizana district scored 
the lowest mark in the matric final exams which was 29.3% in 20008. Also the 
former Minister visited this district with the purpose of finding out the reasons for 
the poor learner performance. She found brand new text books in some schools 
which were never handed to the pupils and as a result of this, she lambasted all 
curriculum managers, the district officials as well as the principals and promised that  
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never again this district be blighted by such failure. According to Burke (2005, p. 
187), students must learn to read a variety types of text in their academic classes if 
they are to succeed. Another finding by the Minister was the over-crowded 
classrooms (Daily Dispatch 29 October 2009). The researcher would want to know 
what could be the factors that impact the curriculum management in schools.  
Sallis (2002) says, if the institutions fail to provide the best services, they risk losing 
students. He also stresses that for education; quality is no longer an option but is a 
necessity. On the other side, Dimmock „s (1997) understanding is that the aim of the 
curriculum managers is to improve the quality and performance in students‟ learning 
of which in most of the above instances this seems to be more difficult.  
 It is therefore against this background that the study would want to investigate the 
factors that influence curriculum management in schools. 
1.3 THE STATEMENT OF THE PROBLEM 
The background to the problem has clearly shown that there are some problems 
facing curriculum management in schools (South African Provincial Results Analysis 
2008, Bizana Learner Attainment Strategy Plan 2009, Sokopo 2010, National 
Curriculum Statement Overview2002, and Jet Education Services 2010). This is 
confirmed and supported by the findings of the district officials as they visited the 
sites. As far as the researcher knows, not much research has been conducted in 
Bizana especially in the area of curriculum management although according to the 
researcher, it seems to be very crucial. This problem of curriculum management in 
schools created a big question on the researcher‟s mind upon which the study is 
designed to answer and serves as the main question. The question is: what are the 
factors that influence curriculum management in Bizana schools?  
1.4 SUB – RESEARCH QUESTIONS 
In order to address the main research question, the following sub- questions will be 
addressed: 
 How do training and management skills influence curriculum 
management? 
 To what extent do resources influence curriculum management? 
 How does level of parental involvement in schools affect curriculum 
management? 
 What influence do systemic changes have on curriculum management? 
 
1.5 PURPOSE OF THE STUDY    
The purpose of the study is to find out the factors that influence curriculum 
management in Bizana schools.  
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1.6 OBJECTIVES OF THE STUDY 
The following are the objectives of the study: 
 To determine how do training and management skills influence curriculum 
management. 
 To establish if the parental involvement has any impact on the curriculum 
management. 
 To find out the contribution of resources to curriculum management. 
 To establish if regular systemic changes have any influence on curriculum 
management. 
 
1.7 SIGNIFICANCE OF THE STUDY 
 
The researcher hopes that all the school stakeholders are likely to benefit in this 
study since it will reveal some of the factors that influence curriculum management 
in schools and once the study is completed; there is hope that people will be aware 
of the problems. This therefore means learners, teachers, curriculum managers, 
district officials as well as parents and community at large might benefit. Other 
researchers will also benefit from this study. The learners are envisaged to benefit in 
the sense that they will be able to receive quality learning from schools which might 
enable them to perform well. The quality education will provide learners with 
knowledge and skills which are hoped to develop these learners to an extent that 
they might be able to participate as responsible citizens in the life of local, national 
and global communities which also benefits the parents, community and the world at 
large. 
On the other hand, there is hope that teachers might also benefit because it is 
believed that they might truly understand the importance of reviewing their needs 
analysis, methodologies, evaluation processes and assessment procedures whilst 
curriculum managers might be able to review and monitor the curriculum policies 
and be sure that they support the student learning. There is also a belief that 
through this study, the education department is likely to be aware of the factors that 
affect curriculum management and devise some strategies to eliminate them which 
will lead to good quality of education in the country as a whole. Lastly, other 
researchers who will further research on the topic might stand a chance to fill the 
gaps that may be found in this study which will further improve the curriculum 
management in schools.  
1.8 RATIONALE OF THE STUDY 
The researcher as indicated in the background of the study is directly involved in 
most of the curriculum activities in the district of Bizana as she is working in this 
section and has been there for quite a number of years. It is during this period when 
she observed that there are some challenges experienced in schools on the part of  
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managing curriculum. According to the researcher‟s knowledge this kind of study 
was never conducted in Bizana. The researcher believes that the research is worth 
conducting so that she gets the answers on the factors that might be influencing 
curriculum management in schools and there is a need to uncover these factors so 
that the managers and other relevant stakeholders know them and apply 
intervention strategies. 
1.9 THEORETICAL FRAMEWORK 
According to Blanche, Durrheim and Painter (2007), refining a research problem 
involves identifying a theoretical framework upon which to base the research. Bless 
and Higson-Smith (1995, p. 23 ) cited by Blanche, et al. (2007) have argued that 
theory serves as an orientation for gathering facts since it specifies the types of facts 
to be systematically observed. Blanche et al. (2007) further argue that the elements 
or variables of a theory are logically interrelated and if relevant theory exists, 
hypotheses or research questions can be deduced based upon particular 
relationships between these elements. Babbie and Mouton (2003) define theory as „a 
systematic explanation for the observations that relate to a particular aspect of life 
e.g. juvenile delinquency‟. On the other hand, in his explanation Bush (1995) says 
„theory is valuable and significant when it serves to explain practice and provide 
managers with guide to action. Van der Walt and Van Rensburg (2007) view 
framework of a research study as of great importance in helping to organize the 
study and provides a context in which she examines a problem and gathers and 
analyses the data. 
This study is based on Lewin/Schein theory of change. According to Wirth (2004), 
Kurt Lewin theorized a three-staged model of change that has come to be known as 
the unfreezing-change-freezing model. This model requires prior learning to be 
rejected and replaced. Schien (1995) further detail for a more comprehensive model 
of change calling this approach “cognitive redefinition”.  
The three stages of the change theory are as follows; 
Stage 1- becoming motivated to change which is unfreezing. Unfreezing is the 
fundamental step in the theory. It is about helping stakeholders, employees, 
administrators and government to understand that change is required. This phase of 
change is built on the theory that human behavior is established by past 
observational learning and cultural influences. Change requires adding new forces 
for change or removal of some of the existing factors that are at play in perpetuating 
the behavior. The unfreezing process has three sub-processes that relates to 
readiness and motivation to change and they are; 
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 1. Disconfirmation where present conditions lead to dissatisfaction, such as meeting 
the goals. The larger the gap between what is believed and what needs to be 
believed for change to occur, the more likely the new information will be ignored.  
2. Previous beliefs now being seen as invalid creates” survival anxiety”.  The survival 
anxiety may not be sufficient to prompt the change if learning anxiety is present. 3. 
Learning anxiety triggers defensiveness and resistance due to the pain of having to 
unlearn what had been previously accepted.  
According to these theorists (Lewin and Schein), it is necessary to move past the 
possible anxieties for change to progress. This can be accomplished by either having 
the survival anxiety be greater than the learning anxiety or preferable learning 
anxiety be reduced. 
Stage 2- change what needs to be changed (unfrozen and moving to a new 
state).Moving to a new level or changing is about replacing the old actions with 
actions that are consistent with the goal. It is about not doing what one has always 
done that was counterproductive and replacing it with concrete new actions. Once 
there is sufficient dissatisfaction with the current conditions and a real desire to 
make a change exists, it is necessary to identify exactly what needs to be changed. 
A concise view of the new state is required to clearly identify gap between the 
present state and that being proposed. Activities that assist in making the change 
include imitating the role models.  
Stage 3- making change permanent (refreezing). Refreezing is the final step in the 
3-step model. When changes are taking shape and people have embraced the new 
ways of working, the organization is ready to refreeze. The refreeze stage needs to 
help people and organization internalize or institutionalize the changes. This means 
making sure that the changes are used at all times and they are incorporated into 
everyday business. It is accomplished when most stakeholders habitually take the 
productive action without thinking, it becomes the norm. Once these actions are 
repeated over a time, benefits will be seen. The new actions must be fitting to 
behaviors and characteristics of the individual to remain effective or the old actions 
will re-emerge. The main point about refreezing is that new behavior must, to some 
degree be congruent with the rest of the behavior , personality and environment of 
the learner. This means that this stage is about developing a new self-concept and 
identity.   
Lewin/ Scheim theory of change applies to this study in the sense that it emphasizes 
the need of change and transformation when the lived experiences or present 
conditions lead to dissatisfaction or do not meet the set standards. The researcher 
felt that the present condition in the curriculum management does not meet 
expectations of the department of education as stated in the background to the 
study and was in search for what might be the factors that lead to such conditions. 
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According to the researcher, there was a need of change and the diagnostic 
measures of what a change exactly should be (as theorists suggest) were done by 
means of data collection. The findings of the research would be considered as the 
exact diagnosis and the recommendations as the refreezing vehicle. 
1.10 DELIMITATION OF THE STUDY 
The study was carried out in Bizana district schools and the focus was on the factors 
influencing the curriculum management in Senior Primary, Junior Secondary and 
Senior Secondary Schools. 
1.11 LIMITATIONS OF THE STUDY 
The researcher foresaw that time factor might be a challenge since the clients were 
very busy, teachers and learners would be in classes even during the week- ends. 
Another challenge that was foreseen was the budget constraint since the researcher 
had to travel to the schools sampled, a lot of money was needed for transport and 
catering. The researcher had a challenge on the part of parents and junior 
secondary learners because they did not understand English as a result they did not 
know what was needed.  
1.11.1 Intervention strategies 
 The researcher had a small sample size to intervene with time factor challenge. In 
the case of budget and transport, the researcher applied for a financial aid from the 
department and got positive response which contributed to the success of the study 
in terms of finance. To accommodate learners and parents, the researcher 
interpreted the questions in IsiXhosa so that they were able to express themselves.    
1.12 DEFINITION OF TERMS 
Curriculum  
 Burton and Brundrett (2005) view curriculum as a representation of the values and 
educational goals at the school. While Graham-Jolly (2002) says „from a narrow 
definition curriculum can be defined as the prescribed teaching plan.‟ In this study, 
as indicated in page 1 curriculum will mean the educational plan with goals and 
objectives to be achieved which that provides topics to be covered and methods to 
be used for teaching and learning activities (Wojtczack. A. 2002)   
Learner 
The Policy Handbook for Educators (2003) defines a learner as a person who 
receives education or obliged to receive education. In this study learner is referred 
to as the one who is formally registered to learn at school. 
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Management 
According to Shead (2007), management is the guidance and control of actions 
required to execute a programme and some individuals are charged with 
responsibility of conducting that programme. For effective management there needs 
to be some type of defined approach or system in place. In this study management 
means the people who are employed to control and guide all the curriculum 
activities at school. 
Parental involvement  
Sloan (2007) defines parental involvement as the participation of parents in regular, 
two-way, and meaningful communication involving students‟ academic learning and 
other activities including serving as full partners in their children‟s education and 
being included as appropriate, in decision-making and on advisory committees to 
assist in the education of their children. In this study parental involvement means 
the involvement of parents in the learning of their children. On the other hand 
Kruger (2007, p.148) defines parental involvement as the active and significant 
involvement of the parent in all aspects of a child‟s formal education that is, non 
curricular as well as curricular. 
Resources 
According to Carl (1995), the term resources refers to curriculum materials such as 
study material, instructional and learning aids, equipment, physical and other 
facilities. In this study, resources mean every relevant material used for effective 
teaching and learning. 
1.13 CONCLUSION 
The researcher in this chapter presented the problem and its context. Issues 
discussed include: the background to the study; statement of the problem, research 
question, purpose of the study, significance of the study, theoretical framework, 
delimitations, and limitations of the study and definition of terms. The following 
chapter will deal with the review of literature related to the study. 
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CHAPTER 2 
REVIEW OF THE RELATED LITERATURE 
2.1 INTRODUCTION  
The aim of the study is to investigate the factors that influence curriculum 
management in schools. This chapter presents the information collected from 
relevant literature on the factors influencing curriculum management in schools. The 
literature is presented under the following sub-headings derived from the sub-
questions: curriculum management and training; curriculum management and 
resources; parental involvement and curriculum management; regular systemic 
changes and curriculum management. 
2.2 CURRICULUM MANAGEMENT AND TRAINING 
The essential qualities and skills involved in leadership can be learned and developed 
through education and experience (Handbook for Community School Head Teachers 
2007 ). According to Coetzee (2007, p.3), many countries all over the world are 
looking for better ways of educating and training their citizens to meet global 
economic standards. Coetzee (2007, p. 203) further says, in order to effectively 
perform the different functions involved in learning provision management, 
appropriate orientation and training programmes should be developed. It is the 
responsibility of the coordinator to ensure that the appointed functionaries receive 
relevant training in performing their respective duties. 
Ornstein (2004) has the view that principals have long been considered to be the 
curriculum leaders in the school setting and that if curriculum planning is to be 
successful in a school, the principal must be committed. Many principals in schools 
are sorely lacking in curricular expertise as well as instructional expertise. Ornstein 
(2004) argues further that until recently, most college programs that educate 
principals spent little time on curriculum hence this study would like to find out 
whether this lack of curricular expertise does exist in South African schools 
particularly in Bizana.   
According to Paulson and Wallace (2009), international studies on the effectiveness 
of principals on school improvement were conducted in countries outside USA 
including Canada, Australia, Singapore, UK and Hong Kong. These included 
educational leadership and management. They report that skillful school leaders 
influence school and classroom processes that have a direct impact on students‟ 
learning which always leads to good results. On the other hand, Kruger, van Eck and 
Vermeulen (2005, p.245) have conducted a study on the risk factors for principals‟ 
premature departure in Netherlands. They found that some of the reasons for 
principals‟ early retirement are; lack of communication skills, lack of knowledge 
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about the instruction and curriculum. The current study would like to find out if the 
same (lack of communication skills, lack of knowledge about the instruction 
curriculum) applies in South Africa particularly in Bizana.   
Kruger, van Eck and Vermeulen (2005, p. 241) also added that according to their 
findings in USA, the leadership crisis also exists in educational administration in the 
sense of a shortage of qualified candidates for principal positions. Furthermore an 
investigation into the impact of school-based teacher development programme on 
learning and teaching in the Kenyan primary schools was done by Hardman, Abd-
Kadir, Agg, Migwi,Ndambuku and Smith (2009, p. 65) and findings were that the 
greatest impact on classroom practice was seen in the classrooms of those teachers 
who had undergone the most systematic in-service training.  This study would 
therefore want to establish whether or not the lack of curriculum management 
training including in-service training affects curriculum managers in the Eastern Cape 
schools including Bizana.   
Ornstein (2004) argues that curriculum specialists are responsible for ensuring that 
programmes are conceptualized, designed and implemented which requires high 
level of understanding of curriculum and skill in managing people. He says 
curriculum specialists need knowledge of curriculum design and development in 
translating curriculum theory into practice and in supervising and evaluating 
instruction. Gravett and Geyser (2007, p. 142) agree with Ornstein (2004) by saying, 
academics need to work in programme teams in order to plan, design and review 
programmes in which they teach. The current study would like to determine whether 
lack of skills mentioned above is also applicable in South African curriculum 
managers.  
According to Carl (2002), there is a clear connection between the standard of 
leadership and the standard of empowerment, the school principal must be 
committed to the empowerment of himself. Lagana (1985) cited by Carl (2002) says 
that enlightened school principals will not only empower themselves but also their 
staff. They would of course have to have gone through a process of empowerment 
themselves to be able to function as educational leaders.  French and Grey (1996) 
also argue that managers need new skills to deal with the problems they face, both 
in their work as managers and in the management of their own careers. The findings 
of the study conducted in New York and Tennessee revealed that principals and 
teachers identified their own needs for training in administrative skills and learning 
how to lead (Dimmock 1995). The current study would like to find out whether the 
curriculum managers in South Africa also need empowerment in managing 
curriculum. 
 Hargreaves and Hopkins (1994) emphasize the importance of training and 
development in the required skills within the schools for the implementation of 
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particular programmes and policies in the teacher learning context, while Carl (2002) 
also emphasizes the importance of training since many teachers enter the profession 
without having received training to be able to deal with curriculum development. 
The in-service training as Carl (2002) suggests plays important role, as it can 
contribute to a great extent to making teachers more competent and assisting them 
in mastering the applicable skills. He further says that it is clear that if it is expected 
of the teacher to reveal greater involvement in subject curriculum matters, the 
necessary training and on-going training should be supplied.  On the other hand 
Garson (2004, p. 3) cited by Moloi (2005, p.17) argues that the educators from the 
previously disadvantaged communities are particularly poorly trained. He further 
argues that the report published by EduSource in 1997 found that most Mathematics 
and Science educators in the previously disadvantaged schools were not qualified to 
teach these subjects. The study would want to establish whether poor teacher 
training has any effect on curriculum management in Bizana schools.   
According to Bush (2009, p. 6), the recent research shows that most principals in 
South Africa have a weak grasp of teaching and learning. They often lack awareness 
of the requirements of the new National Curriculum Statement (NCS) and do not 
have clear system for evaluating and monitoring teaching and learning. Bush (2009) 
further says principals are also weak at generalizing „best classroom practice‟ in 
some classrooms to the rest of the school. However, much higher standards can be 
achieved only by developing the capability of leaders and educators throughout 
South Africa.   
In the support of the above statement, the report on School Management and 
administration by the Department of Education in the Eastern Cape (2006/7) reflects 
that this Department has spent considerable effort on improving school management 
and administration. These include training in management and administration as 
part of the Department‟s whole school development programmes, principal induction 
training and various donor supported school training programmes. It also reveals 
that administrative staffing; management and administration systems remain areas 
where many of the public schools in the province have limited capacity. The current 
study would like to know whether limited capacitation of school managers could 
affect curriculum management in schools. 
2.3 RESOURCES AND CURRICULUM MANAGEMENT  
Resources are materials, finances, personnel, time and anything that a school 
manager uses to achieve the set goals or objectives of an institution. For a 
curriculum to be effective and successfully implemented, the headmaster must 
ensure that all the resources and structures are available for the implementation of 
the curriculum ( Handbook for Community School Head Teachers 2007, p. 32). 
Dimmock (1995) agrees with the fact that the responsibility of using available 
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resources in the most efficient and effective way to secure the best possible student 
learning outcomes is placed on the principal and teachers of each school. In 
addition, Burke (2005, p. 13) says one of the curriculum managers‟ competences is 
the ability to manage resources (time, people and material) needed to complete the 
task.  In addition Dimmock(1995) says, the achievement of high student learning 
outcomes is dependent  on the school providing a quality curriculum for every 
student, including  the allocation  of resources and staff development. In this study 
the researcher is interested to know if the resources can influence curriculum 
management in schools. 
The study conducted in UK indicates that lack of resources contributes to high 
mobility of students and the schools whose catchment areas fall into the most 
disadvantaged areas have the highest level of pupil mobility (Demie, Lewis & Taplin 
2005, p. 134). This pupil mobility according to Demie, Lewis and Taplin (2005) 
creates more difficulties in terms of resource sharing and budget because usually the 
new learners are not catered for in the new schools. The study would like to find out 
if this situation does or not exist in South Africa particularly in Bizana schools. 
According to Sallis (2002), staff needs a suitable environment in which to work from. 
He mentions that in most schools the working environments are not conducive. The 
buildings are unsustainable and poorly maintained. Sallis (2002) further argues that 
the environment that surrounds the staff has a profound effect on their ability to do 
their job properly and effectively. On his side Coetzee (2007, p.65) says the most 
important resource of any organization is its people and they must be provided with 
sufficient resources to implement the quality system and achieve quality objectives. 
Adler and Reed (2007) state that in schools with limited infrastructure there is not 
only little to draw on for teaching and learning, but conditions actively distract the 
possibilities for focused attention on learning and teaching. They agree that central 
educational challenge in SA alongside the implementation of curriculum is the 
provisioning and redistribution of human and material resources for learning and 
teaching in schools which directly affects the curriculum management (Adler & Reed 
2007).  
The Eastern Cape dept.(2010,p.2) on Learner Attainment Improvement (2009 ) 
states that resource shortages remain critical and there is a need to look beyond 
textbooks and stationery as constituting LTSM ( Learner Teacher Support Material)  
serious shortages of desks also make it impossible to create conducive environment 
for teaching and learning. Adler and Reed (2007) also mention that the schools in 
the rural areas have significantly fewer physical, material and human resources than 
in urban areas. Supporting the above statement, Bush (2009,p. 6) agrees that 
managers in South Africa are facing the problem of unpromising school contexts 
with weak inherited infrastructure and under-qualified educators. In the Eastern 
Cape Annual School Performance (2006/7) it is stated that there is still major 
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backlogs in schools of which 41% had no electricity and 14.8% were mud structures 
needing replacement. Most of these schools are in the former Transkei area. 
According to Kemp and Nathan (1995), lack of resources always leads to the 
performance that is less desired. The latter statement is very practical in Bizana 
district as it has been mentioned in the background to the study; the former Minister 
noted the problem of overcrowded classrooms (Daily Dispatch 29 October 2009). 
Hargreaves and Hopkins (1994) argue that the performance of the schools is 
dependent upon the support and materials that are delivered to them by the system. 
The study would want to uncover the truth about relationship between curriculum 
management and resources whether the resources do contribute to curriculum 
management. 
Kruger (2005, p. 7) argues that the nature of physical environment and the 
availability of facilities and equipment are important elements in establishing a sound 
culture of learning and teaching in schools. Adequate and descent facilities and 
equipment create environment in which effective teaching and learning can take 
place so agrees (Chilshom and Vally 1996) cited by Kruger (2005, p.7). Kruger 
(2008) further suggests that the new schools and equipment is not always possible, 
and therefore the proper management of existing resources is an important issue if 
the principal and the management of the school wish to establish quality learning 
and teaching which without these resources cannot take place. 
According to van de Grift and Houtveen (2007, p. 383), some of the causes of poor 
performance in Dutch elementary schools include insufficient learning material 
offered at schools in order to achieve the core targets. This study would want to 
establish if what happens in Dutch elementary schools is also applicable in South 
Africa especially in Bizana schools. 
Looking to the LTSM (Learner Teacher Support Material) there is a huge discrepancy 
in the availability of educational resources to learners in the disadvantaged areas 
(Eastern Cape Annual Performance Plan 2006/7).This includes furniture which in fact 
is an overall shortage. The study would want to determine whether insufficient LTSM 
and furniture is also experienced by curriculum managers in Bizana schools. 
According to the Eastern Cape Annual Performance Plan (2008/2009, p.80) 
decentralization and management of LTSM delivery is still regarded as a constraint. 
The Eastern Cape Annual Performance Plan (2006/7) reveals that there is 
understaffing around the province at all levels namely- Province, Districts and 
Schools. It further says that inadequate levels of staffing hamper the capacity of the 
programme managers to achieve their goals and objectives. Effective 
implementation of curriculum policies can only be guaranteed if teacher orientation 
is done and followed by support but lack of adequate level of staff in the district 
offices has compromised schools especially those in which there are diverse 
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instructional offerings this also led to high failure rate. Unfortunately for the Eastern 
Cape, the problem of staff shortages couldn‟t be solved as the vacancies of lower 
ranks up to 2009 were still empty (Eastern Cape Annual Performance Plan 
2008/2009). The redeployment of educators according to the report on Annual 
Performance Plan Eastern Cape (2006/7) was critical to the rationalization of the 
department‟s budget but the lack of cooperation delayed the release of bulletins for 
filling of the vacant posts which negatively affected the learner performance. The 
researcher would like to find out if Bizana also experiences lack of personnel in 
schools.  
2.4 CURRICULUM MANAGEMENT AND REGULAR SYSTEMIC CHANGES 
Carl (2002) states that change is unavoidable because life grows and develops 
through change. He says that curriculum changes which have taken place earlier 
may continue together with changes brought at a later stage which may take over a 
long period and even overlap newer developments. From their point of view, Grey 
and Antonacopoulou ( 2004, p. 296) say changes in the curriculum content and in 
the methods by which the content is presented are indeed the primary mechanisms 
for reshaping management education. On the other hand, a case study on the 
implementation of Curriculum 2000 in England by Oates (2008, p. 105) shows a 
more complex conjunction of failure to pilot combined with failure to integrate early 
evaluation findings into management of qualifications. The government according to 
Oates (2008, p. 111) has owned up the failure to sufficiently pilot Curriculum 2000 
which caused serious crisis. Another study by Lambert and Morgan (2009) indicates 
that the introduction of the National Curriculum in UK was subject-based and set out 
what should be taught which brought series of challenges because teachers and 
other professionals like examination officers and textbook writers were removed 
from curriculum planning and development because curriculum was expressed in 
`statutory orders` (Rawling 2001cited by Lambert and Morgan 2009,p. 148). The 
study would like to discover whether South Africa is or not experiencing similar 
challenges concerning the regular curriculum systemic changes.      
According to Preedy, Glatter, and Wise (2003), changing teaching and learning is 
easier said than done. They say governance or curriculum changes can be put in 
place through legislation and be pointed as real changes but altering teaching and 
learning practices is much more difficult because these depend on decisions of many 
individuals. They further argue that governments, school systems, political parties 
and labour markets are all institutional structures with a history and sets of 
understandings that may affect the way in which policies take shape. In their study 
on why principals leave schools earlier, Kruger, van Eck and Vermeulen (2005) found 
that one of the reasons that led to principals‟ early departure from school is that 
principalship has been undergoing major systemic changes. For several years for 
example, increase in scale together with policies of decentralization and deregulation 
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as well as defined reduction of central government regulations, have brought about 
an increase in school autonomy. These developments have multiplied the tasks and 
accountability of school principals. The present study seeks to establish if policy 
changes together with the decentralization of power in the system have or not 
affected the curriculum management in South African schools.    
According to Dimmock (1995), throughout Australia and New Zealand, Canada, 
England, Wales and the United States, policy makers and politicians are formulating 
and implementing policies to restructure and reform school systems. In most cases 
restructuring involves wholesale change, affecting the distribution of powers and 
responsibilities between all groups with vested interest in school, district and central 
office levels, parents and students are involved in the restructuring although 
consistency may at times be difficult to detect. The present study would want to find 
out if what happened in the Western countries mentioned above also happens in 
South Africa. 
Yates and Cherry (2007) argue that the Australian Curriculum 1975 - 2005 was 
introduced with the aim to map curriculum emphases and orientations in each state 
at each mid-decade point between 1975 and 2005 to show differences and 
consistencies over the time. The study proved impossible to carry out in time 
because of the resources allocated to it, because curriculum and its policy were 
highly ambiguous. Secondly the documents and reports that might seem relevant 
were not well maintained. Finally new curriculum journals were founded in Australia, 
UK, Canada and USA. The women‟s movement produced a new focus of attack on 
the distorting nature of curriculum. Australian teachers‟ unions and associations were 
publishing articles and holding conferences about curriculum and assessment. As a 
result over the following decades, new curriculum policies were produced and a ten 
year interval mapping of change was proposed which would be 1975, 1985, 1995 
and 2005 the major focus was the formal statements and values in relation to 
curriculum, the curriculum and assessment guidelines issued to schools and 
regulatory arrangements in relation to the handling of different streams. The aim of 
the study is to determine whether or not the regular changes of the curriculum 
affect curriculum management in schools. 
According to Department of Education Gazette  (1995), cited by Moloi (2005, p. 16) 
the articulation of a new vision for education in South Africa in the White Paper on 
Education and Training resulted in the development of new policies, all with the 
explicit purpose of reconstruction and transformation of the segregationist legacy of 
the past. Moloi (2005) continues to say the new policies on education encompass 
new priorities, including achieving redress of inequalities in education which led to 
the introduction of the Outcomes-Based Education(OBE), this was seen as the 
appropriate vehicle for achieving transformation implemented through a National 
Curriculum (C2005). The first Outcomes Based Education curriculum was introduced 
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in schools in 1998 (National Curriculum Statement Orientation Programme 2006). 
The document further says, curriculum change influenced everyone in the sense that 
it influenced the way educators mediate learning, how principals manage schools 
and how learners learn. It also changed the focus of the work of officials working in 
the departments of education at national, provincial and district levels. It was 
therefore a systemic change (affecting all elements of the system). It changed more 
than the work of those who worked in and with schools but also the work of people 
who write the learning and teaching support materials (LTSM). As change reached 
all aspects of the education system and society, parents and communities were also 
affected as they have a strong interest in ensuring that their children obtain a good 
quality education that is competitive, comprehensive and up to date. The changes in 
the system of education brought many policies like, National Education Policy Act, 
South African Schools Act etc. which legally bind all stakeholders‟ functions and 
activities associated with the school (The Eastern Cape Manual for School 
Management). The current study would like to establish whether the changes in the 
system have any impact on the curriculum management.  
In 2000, the then Minister of Education commissioned a review of Curriculum 2005, 
and since then the curriculum has been revised, streamlined and strengthened. The 
new version of curriculum was known as the Revised National Curriculum. Many 
things like terminology again changed and the main changes were the Learning Area 
statements that define learning area and its main features replaced the Specific  
Outcomes, Assessment Criteria, Range Statements, Performance Indicators, Phase 
Organizers and Programme Organizers which were in the C2005.(School 
Management Teams 2000, p. iii ). Some new policies, for example, National 
Assessment Policy and others were introduced (Exploring NCS in the Senior Phase 
2005). This called for curriculum managers to change the way they manage schools 
because of the demands of the policies. The study would like to establish if the 
curriculum changes have affected the curriculum management in schools.  
In 2008, the Director General: Education sent a circular to all schools to introduce 
revised progression and promotion requirements which would be implemented in 
2010. However, the Report of the Ministerial Task Team on the Review of the 
Implementation of the National Curriculum Statement has advised that there should 
be further changes to the progression requirements in order to strengthen the 
assessment. The people who design and write LTSM were also affected as well as 
anybody else in the system (Curriculum News May 2010).  
After 2009 elections, the NCS implementation was reviewed by the Ministerial 
Committee. This resulted into another streamlining of the Curriculum (NCS). 
Likewise, a new development of a national Basic Education Plan was announced 
which is known as Schooling 2025(Curriculum News May 2010). Moloi (2005, p. 16) 
states that these features of a paradigm shift in the curriculum delivery compel us to 
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rethink our teaching and learning practices as the pace of change is accelerating in 
all spheres of the society. This change in the curriculum is once more calling for a 
change in the curriculum management as long as the curriculum has changed and 
the study would like to establish if these changes have or not affected the 
management of curriculum in schools.    
  2.5 CURRICULUM MANAGEMENT AND PARENTAL INVOLVEMENT 
According to Landsberg (2007, p. 459), success at school depends on a triangle of 
interaction of three components, namely the teacher, the parent and the child. This 
partnership enhances chances of successfully helping learners to learn and develop 
positive behavior. Burke (2005, p. 190) supports the above statement when saying 
that sometimes there are things a manager cannot accomplish through teachers or 
administrators only but need a manager to go to the parents at home. From his 
point of view, Steffy (n.d) says there is evidence of increased students‟ achievement 
when parental involvement supports instructional activities. 
In the United States as Sloan (2007) puts it, if a school does not seek out for 
parental involvement, it risks losing federal funds which could help even in 
curriculum related matters. He further states that the increased parental involvement 
improves the school‟s capacity to address the needs of the students. The high level 
of parental involvement in schools as Sloan ( 2007) argues, ensures good 
networking with the district, schools, administrators, teachers and parents all 
focusing on students and a broad range of their needs as they are on their scores on 
the state tests. The direct opposite occurs where there is low level of parental 
involvement, in this case, Sloan says the residents seem more inclined to blame 
schools (curriculum managers) and teachers for low test scores achieved by the 
learners. The current study also wants to determine level of parental involvement in 
South African schools particularly in Bizana.  
In addition, Kruger (2005, p. 9) stipulates that the recent research on parental 
involvement by Hess (1992) and Van Schalk (1990) has revealed two important 
facts. Firstly, parental involvement has a significant effect on the quality of the 
learners‟ experience of teaching and learning in the school, also in their results. 
Secondly, without cooperation between the parents and the educator the child 
cannot be sufficiently educated because both the parent and educator have a special 
and important role to play in the education of the child. From their point of view, 
Squelsh and Lemmer (1994) cited by Kruger (2005, p. 9) argue that benefits of  
parental involvement include improved learner performance, reduced drop-out rates, 
a decreased delinquency and more positive attitude towards school. On the other 
hand, Ross, McKechnie and Rothbauer (2006, p. 5)state that parents and family 
members need to be aware of the crucial importance of family literacy practices in 
the making of passionate readers because their presence helps the child to make 
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connections between the text being read and life , in other words the child sees 
books as source of knowledge relevant in many situations in the real world. The 
researcher would like to find out  whether parental involvement could be viewed as 
having similar effects in the Eastern Cape schools.   
The Eastern Cape Manual for School Management expresses that parental 
involvement in school leads to effective running of the school. The more the parents 
are closely involved in the life of the school, the more supportive they tend to be, 
which contributes to quality education that every school strives for and this impacts 
positively to the management of curriculum. The current study would want to 
establish the extent of parental involvement in Bizana schools. 
Section 4(m) of the National Education Policy Act (SA 1996(b) stipulates that the 
community participation in the development of an education policy should be 
realized as one of the guiding principles and that all interested parties be involved in 
all aspects of education system. Botha, Mentz, Roos, van der Westhuizen and van 
Kerken (2007 ) state that school and parents play vital role in the creation of 
security in the education environment. According to their point of view, the family is 
regarded as the basic societal relationship primarily responsible for the educational 
training of the learner. This implies that in educational training, the family and the 
school should work together but recognizing each other‟s competence as well. This 
study would therefore want to find out whether lack of parental involvement in 
curriculum activities may be one of the factors influencing curriculum management 
in schools. 
According to Wolhuter (2007), teachers and parents have frequently been described 
as natural allies who share the common goal of wanting to assist children to develop 
their full potential. Yet in practice they do not work comfortable with each other. In 
their book, Hargreaves and Hopkins  (1994) argue that there is no doubt that some 
parents have skills and abilities that schools urgently require but the problem is that 
not all schools have developed processes that actively draw such strengths into their 
developmental processes. The latter is confirmed by Botha, et al. (2007) who also 
agree that parents can make a meaningful contribution to school activities that fall 
outside the expertise of the educator. This study would want to establish if parents 
are given a chance to contribute to school activities in Bizana. 
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2.6 CONCLUSION  
The literature reviewed has highlighted some of the factors that can influence 
curriculum management. The following headings have been discussed: curriculum 
management and training; resources and curriculum management; curriculum 
management and regular systemic changes; curriculum management and parental 
involvement. The next chapter will present the research methods that will be applied 
with the attempt to get answers to the questions.  
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CHAPTER 3  
RESEARCH METHODOLOGY 
3.1 INTRODUCTION 
The aim of the study is to investigate the factors that influence curriculum 
management in schools. This chapter unpacks the research methodology for the 
study. The following are discussed: research design, population and sample, 
instrumentation, data collection procedures, data analysis, pilot study and ethical 
considerations. 
3.2 RESEARCH DESIGN  
According to Blanche, Durrheim and Painter (2007, p. 34), a research design is a 
strategic framework for action that serves as a bridge between research questions 
and the execution or implementation of the research. It is a plan that guides the 
arrangement of conditions for collection and analysis of data in a manner that aims 
to combine relevance to the research purpose. Designing a study as Burns and 
Groove (2001, p. 223) say helps the researcher to plan and implement the study in a 
way that will help the researcher to obtain intended results, thus increasing chances 
of obtaining information that could be associated with the real situation. Burns and 
Groove ( 200, p. 223-225 further states that research design enables the researcher 
to anticipate what the appropriate research decisions should be so as to maximize 
the validity of the results. It also shows which individuals are to be studied, when, 
where and under which circumstances they would be studied. It is also critical that 
the choice of the research design be appropriate to the subject under investigation. 
The design of the present study is a survey which is mainly qualitative. Johnson and 
Christensen (2000, p. 17) point out that qualitative research involves an inductive 
approach whereby theory is generated and formulated from the data obtained by 
the researcher. This inductive process as Wolcott (2001, p. 31) says, generates a 
descriptive synthesis of data which provides the firm foundation upon which 
qualitative enquiry rests. According to Cohen, Manion and Morrison (2004, p. 181), a 
qualitative design provides a unique example of real people in a real situation, 
enabling the readers to understand more clearly than simple presenting them with 
abstract theories and principles. 
In this survey qualitative approach was chosen because the researcher interacted 
with participants in their places and was able to observe their behavior to justify the 
findings. According to Maree (2005), a qualitative research typically studies people 
or systems by interacting with and observing the participants in their natural 
environment, the emphasis is on the quality and depth of information.  
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Holliday (2002, p. 4) adds that Qualitative research invokes the need to discover as 
much about how the research subjects feel about the information they provide. 
According to Fraenkel and Wallen (2006), qualitative researchers are more 
concerned with understanding the situations and events from the view point of the 
participants. This is exactly what the present researcher was interested in as she 
also conducted interviews, with which the researcher determined the participants‟ 
point of view.  Gummeson (2000, p. 132) points out the main features of the 
qualitative research as being systematic, logical, empirical, reductive and 
transmittable. Although the survey is mainly qualitative there will also be some 
quantitative features in the study. According to Hopkins (1998), with qualitative 
research one is able to determine the relationship between one thing and another. 
The main idea behind the quantitative research is to be able to separate things 
easily so that they can be counted and modeled statistically as quantitative research 
involves gathering data, so that it can be examined in as unbiased manner as 
possible (McGuigan 2003). In this study the researcher feels that some of the 
important data would be authentic only if the quantitative approach is used during 
collection. Hence it is a must that mixed methods be used to collect data.   
3.3 POPULATION 
According to McMillan and Schumacher (2001), population is a group of individuals, 
objects or events, elements or cases that conform to specific criteria and to which 
one intends to generalize the results of one‟s research. Dembo and Gibson (1990) 
define population as a group of people who are the focus of a research study and to 
which the results would apply. Pilot and Hungler (1999, p. 37) refer to population as 
an aggregate or totality of all objects or members that conform to a set of 
specification. The researcher worked with the following population: The entire 
curriculum staff, all the EDOs in Bizana District Office, all principals of the schools, all 
educators, learners and SGBs in Bizana. According to the researcher, this population 
has the criteria that the researcher seeks for the provision of information hence all 
objects are the curriculum managers and learners are regarded as  the measure 
through which curriculum management performance can be measured.  
3.4 SAMPLE  
 According to Mugo (n.d), a sample is a finite part of a statistical population whose 
properties are studied to gain information about whole. Webster (1985) cited by 
Mugo (n.d) states that when dealing with people, it can be defined as a set of 
respondents selected from a large population for the purpose of a survey.  On their 
point of view, Burton and Brudrett (2005) argue that sampling of the population will 
reduce the number of respondents to a more manageable level without appreciably 
reducing the quality or range of the responses. Maree (2005) refers sampling as the 
process used to select a portion of the population for the study.  
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Maree (2005) further says that qualitative research is generally based on purposive 
sampling which means that participants are selected because of some defining 
characteristics that make them the holders of the data needed for the study. On the 
other hand, Delport, Strydom and Fouche`(2003, p. 198) define sampling as a 
measurement drawn from a population in which the researcher is interested, they 
say it is a means of helping the researcher to explain facet of the population. 
The sample of the study was made up 60 participants. They were made up of 
twenty district officials (Chief Education Specialist) curriculum, Education 
Development Officers, Deputy Chief Education Specialists and Senior Education 
Specialists), ten School Management Team members (principals, deputy principals 
and Head of the Departments) , ten teachers, ten learners, and ten parents from 
three selected schools ( Senior Primary ,Junior and Secondary Schools).  
3.4.1 Sampling techniques 
 Purposive sampling was chosen for this study. McMillan and Schumacher (1997, p. 
378) describe purposive sampling as the selection of information-rich cases for an in-
depth study, using participants who are knowledgeable about the phenomenon 
under investigation. This technique is therefore chosen because it depends not only 
on the availability and willingness to participate but that cases which are typical of 
the population are selected. The present researcher believed that the above sample 
would be the most appropriate in terms of getting the valid information on the 
causes of poor curriculum management in schools in the sense that there was a CES 
( Chief Education Specialist) DCES (Deputy Education Specialist )who are the heads 
of curriculum in the district, there were EDOs (Education Development Officers) who 
are the heads of the circuits,  there were  SESs (Senior Education Specialists) who 
are the curriculum advisors in the district, there were principals who are the school 
managers, the teachers are handling or delivering the curriculum to the learners 
whose performance depends on the curriculum delivery and parents from SGB are 
the ones that govern the school. This means that all participants were sampled 
because of the information they might have about the management of curriculum.   
Therefore the purposive sampling in this study was based on the role played by all 
the chosen stakeholders in the curriculum and all of them were directly affected 
including the researcher.  
3.5 INSTRUMENTATION 
To collect data the researcher used questionnaires and interviews. According to Van 
der Waldt (2002, p. 289), the researcher is able to use combined methods that is, 
questionnaire to quickly collect a great deal of information from a lot of people, and 
then interviews to get more in-depth information from certain respondents. The 
researcher believed that the information collected from parents, learners, teachers,  
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principals and the sample at large constituted their beliefs, thoughts and perceptions 
and tried by all means not to interfere with the data by altering or rephrasing it to 
keep it pure from biasness. 
 3.5.1 Questionnaires 
The new dictionary of social work (1995) cited by Fouche`, Strydom and Delport 
(2003, p. 171) define a questionnaire as a set of questions on a form of which is to 
be completed by the respondent in respect of a research project. The questions may 
be closed or open-ended. They can contain some statements on which the 
respondents are requested to react. In this study the questionnaire was chosen 
because some participants are more comfortable with it as it enables them to write a 
free account in their own terms, to explain and qualify their own terms, to explain 
and qualify their responses and avoid limitations of the pre-set categories (Cohen, 
Manion & Morrison 2007). 
 According to Tuckman (1999, p. 237), a questionnaire helps researchers to convert 
into data the information they received directly from the people, also allows 
investigators to measure what a person knows (knowledge or information), what a 
person likes and dislikes (values and preferences) and a person thinks. In addition, 
Fouche`, Strydom, and Delport (2003, p. 171) point out that by handling 
questionnaires time is normally saved and response rate is raised. In this study, 
questionnaires were used to gather information from the respondents on the causes 
of poor curriculum management in Bizana schools. The researcher used open-ended 
and closed - ended questions to structure the questionnaire. The open- ended 
questions enabled the participants to respond in any way that they like. With the 
closed questions the participants were required to choose from a very limited 
number of responses. All the questions were developed from research questions on 
chapter two of the study.  
The researcher used questionnaire  on  all the professional staff namely the CES 
(Chief Education Specialist), DCEs (Deputy Chief Education Specialists) SESs (Senior 
Education Specialists), principals and teachers to save time because these people 
would be able to understand the language used clearly. The interview schedule was 
drawn in IsiXhosa  for parents and learners.  
3.5.2 Interviews  
Fraenkel and Wallen (2006) feel that the purpose of interviewing people is to find 
what is in their mind that is, what do they think and how they feel about something. 
In this study the interviews helped the researcher to know the feelings and thoughts 
of the communities on the factors influencing curriculum management in schools.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  
The researcher used all the above mentioned interview types as she was determined 
to get valid data. Cohen and Manion (1995, p. 277) state that open-ended questions  
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have several advantages in the sense that they are flexible and allow the interviewer 
to probe and test the limits of respondent‟s knowledge. They also encourage co-
operation and help to establish a good rapport between the interviewer and the 
interviewee whilst they allow the interviewer to make a true assessment of what the 
respondents believe.  In this study the researcher believed that with the open- 
ended interview, the participants would be more relaxed and free to speak whilst 
with the structured interviews would maintain the line of the inquiry. This type of 
data collection was used only to the parents and learners because for some of them 
the assumption was that it would not be easy to understand the questions and the 
researcher‟s interpretation would therefore be needed.  
 3.5.3 Validity  
Walford ( 2001, p.117) state that interviews can be perceived as data-collection 
devices which attempt to capture the varying perspectives of participants to 
standardized questions that intend to be minimally interventional. According to 
Johnson and Christensen (2000, P. 144), during interviews, in-depth information 
about the participant‟s thoughts, beliefs, knowledge, reasoning, motivations and 
feelings about the topic can be obtained. Swell (n .d ) has listed several advantages 
of qualitative interviewing  one of them is that; qualitative interviewing allows the 
participant to describe what is meaningful or important to him or her using his or her 
own words rather than being restricted to predetermined categories this means that 
participant feels more relaxed and candid.   
Maree (2005) says there are several types of interviews namely; open-ended 
interview, whereby the interview is in the form of conversation with the intention 
that the researcher explores with participant her or his views, ideas about certain 
events. Another type is the semi- structured interview where the line of enquiry is 
defined, but the researcher stays attentive to the responses of the participants which 
may lead to new emerging lines of inquiry that are also related to the event. 
According to McMillan and Schumacher (2001), semi-structured interviews are 
informal conversations in which questions emerge from the immediate context and 
are asked in a natural course of events; there is no pre-determination of questions, 
topics or phrases. On the other hand Burges and Bryman (1994, p. 102- 10) view 
semi- structured interviews as conversations with a purpose since they are relatively 
informal. The last type according to Maree (2005) is the structured interview 
questions; here questions are detailed and developed in advance.   
Validity is the validation as to whether the questions asked look as if they are 
measuring what they claim to measure( Cannel & Kahn 1968) cited by Cohen et 
al.(2007). McMillan and Schumacher (1997, p. 404) define validity of qualitative 
designs as the degree to which the explanations of a phenomena match the realities 
of the world.   
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For validity, the supervisor and curriculum experts checked if the items in the 
questionnaire and interviews were relevant to the information needed. The pilot 
study also helped a lot in the rephrasing of the instrument which made it more valid 
as far as the researcher is concerned. 
3.5.4 Reliability 
According to Van der Waldt (2002, P.293), reliability is the consistency of the 
measurement or the degree to which an instrument measures the same way each 
time it is used under the same condition with the same subjects. In short it is the 
repeatability of the measurement.  McMillan and Schumacher (2001,  p. 168-169) 
state that the goal of developing reliable instruments is to minimize the influence of 
chance or other variables unrelated to the intent of the measure. According to 
Trochim (2006) if the same results are obtained the researcher will know that the 
study is reliable but if the results do not correlate the researcher will know that the 
study is not reliable. In this study reliability was enhanced by asking respondents 
questions that covered the causes of poor curriculum management which was the 
main aim of the survey. The researcher ensured that questions were not difficult, 
were not confusing to the participants as Babbie and Mouton (2001) suggest. The 
reliability of the measurement was achieved because all participants were able to 
answer the questions and their responses correlated to the main question of the 
study.  
3.6 DATA COLLECTION PROCEDURES 
According to Pilot and Hungler (1999, p. 267), data is defined as information 
obtained in the course of the study. In the course of the current study, the data was 
collected after the permission was received from the relevant stakeholders. Group 
interviews with the parents and learners on separate appointments were conducted. 
The prepared questionnaires were delivered by the researcher to the principals of 
the schools. Each respondent was provided with an envelop to enclose the 
completed questionnaire (this was done to maintain the principle of confidentiality) 
as the researcher had to collect them at a later stage from the principal. In the case 
of the district officials each questionnaire was also self delivered to each respondent 
and the completed questionnaires were self collected at the respondent‟s convenient 
time.   
3.7 DATA ANALYSIS 
According to Strydom, Fouche` and Delport (2003, p. 339), data analysis is the 
process of bringing order, structure and meaning to the mass of collected data. 
Anastoos (2001) further says data analysis is the process of unlocking information  
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hidden in the raw data and transforming it into being useful and meaningful.  On the 
other hand, Mertens and McLaughlin (1995) agree that most data analysis begins 
while the information is being collected and it is to provide valid answers to the 
research question.  The researcher analyzed the content as follows: she recognized 
what was important in the data and got meaning (organize the data). Secondly she 
broke the data into units and identified major categories. Thereafter sub – 
categories within major categories were identified.  
3.8 PILOT STUDY 
Teijlingen and Hundley (2001) define a pilot study as a small scale preliminary study 
conducted before the main research in order to check the feasibility or to improve 
the design of a research. According to Maree (2007) a pilot study is always a good 
idea to test whether the respondents interpret the questions correctly and whether 
the response categories provided for the questions are suitable. The feedback from 
the respondents in the pilot study may lead to some adjustments being made to the 
questionnaire. In addition to the above, Imenda and Muyangwa  (1996) state that 
pilot studies provide additional knowledge that will improve the research in the 
sense that they provide the researcher with ideas, approaches and clues not 
foreseen before the pilot study. The pilot has some advantages such as; it is 
essential so as to reveal the weaknesses that may be in the questionnaire such as 
vague questions, unclear direction and general layout (Imenda and Muyangwa  
(1996).  
The researcher conducted a pilot study before the actual research with a smaller 
group of subjects who were believed to have similar characteristics with those that 
were sampled for the study. The researcher believed that on top of what has been 
mentioned above, the pilot study would also help her to improve the communication 
skills and relations with the community as she was engaged to this practice prior the 
actual study. As the above authors indicated, the researcher through the pilot study 
conducted, got chance to adjust tools (though there were no major changes) 
according to what she discovered from the pilot study. She also learnt that some 
values such as patience (in the case of questionnaire distribution and collection) and 
good approach were of great importance when collecting data.   
3.9 ETHICAL CONSIDERATIONS 
Ethics are described by Cardwell (1999, p. 88) as the guidelines that ensure the 
research is conducted in the best interest of the respondents. From his point of view, 
McMillan and Schumacher ( 2001) describe ethics as simple consideration of 
fairness, honesty, openness of intent, disclosure of methods, the ends for which the 
researcher guarantees unequivocally individual privacy and an informed willingness  
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on the part of the subject to participate voluntarily in the research activity. This 
simple means that ethics in the research are the guidelines through which the 
researcher should conduct the study in the community. In this study, the following 
ethical issues were considered: 
3.9.1 Informed consent 
Williams (1995) state that informed consent implies that all possible or adequate 
information on the goal of the investigation, the procedures that will be followed 
during the investigation, the possible advantages, disadvantages and dangers to 
which respondents may be exposed as well as credibility of the researcher, be 
rendered to potential subjects or their legal representatives. According to Van der 
Waldt (2002, p. 307), informed consent means that participants are fully informed 
about the procedures and risks involved in research and must give their consent to 
participate. In this study, the purpose, the nature and significance of the research 
was explained to the participants. Each participant was informed that it is on his or 
her discretion to or not take part in the study and that everyone has the right to 
withdraw from the study at anytime should he or she feel uncomfortable with the 
procedures. All participants were thereafter asked to fill in consent forms.    
3.9.2 Confidentiality and anonymity 
The researcher considered the principle of confidentiality by ensuring all the 
respondents that the information collected was confidential. This was done by an 
agreement between the researcher and each participant that there would be no 
illegal access to the information given and that information would be presented in 
such a way that no one could become aware of how the participant had responded 
(Leedy & Ormrod, 2005). The principle of Anonymity was promoted so that the 
participants would be free to release the information.  According to De Laine (2000, 
p. 41), research participants will have the right to insist that data collected from 
them be treated with confidentiality that is, to demonstrate the trustworthiness of 
the researcher. In addition, Jonson and Christensen (2000, p. 43) say anonymity 
implies that the identity of the participants is not known to the researcher. In this 
study the promotion of anonymity was ensured in the sense that participants‟ names 
were not written in any of the data collection instrumentation instead, codes were 
used.  
3.9.3 Protection of subjects from harm 
 Deloprt et al. (2003, p. 64) claim that subjects can be harmed in a physical or 
emotional manner and it is the responsibility of the researcher to protect subjects 
against any harm. In this study, the participants were not exposed to any harm 
because the information needed was not dangerous at all. 
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3.9.4 Permission 
Permission letters were received from the Department of Education (District Office) 
as well as from the principals of the sampled schools. 
3.10 CONCLUSION 
This chapter has covered research methodology under the following headings: 
research design, population, sample and procedures, sampling techniques, 
instrumentation, validity, reliability, data collection procedures, data analysis, pilot 
study and ethical considerations. The next chapter will cover data presentation, 
analysis and discussion. 
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CHAPTER 4 
DATA PRESENTATION AND ANALYSIS  
4.1INTRODUCTION 
The aim of the study was to investigate the factors influencing curriculum 
management in Bizana schools. This chapter presents and analyzes the data which 
was collected from the empirical study. The responses presented were obtained 
from teachers, learners (both high school and junior secondary), SMTs (School 
Management Teams) and district officials.  
The study‟s findings are presented within the context of the four sub-questions 
outlined in chapter one. The sub-research questions focused on Curriculum 
Management and Training, Resources and curriculum management, Curriculum 
management and regular systemic changes, Curriculum management and parental 
involvement. The first section of the chapter presents biographical information of the 
respondents. 
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4.2 BIOGRAPHICAL DATA  
Table 4.1: Biographical data of respondents. (N=60) 
Respondents Biographical 
variables 
Variable 
description 
Frequency  Percentage  
Learners  Gender  Male  2 20 % 
  Female  8 80 % 
 Years in school 6-9 6 60 % 
  1-3 4 40 % 
 Grade  6 3 30 % 
 Grade  9 3 30 % 
 Grade  10 4 40 % 
Parents Gender  male 2 20 % 
  Female  8 80 % 
Teachers  Gender  Male 3 30 % 
  Female  7 70 % 
 Teaching 
experience 
1-5 yrs 2 20 % 
  6-10 yrs 4 40 % 
  11-15 yrs 3 30 % 
  16-20 yrs 1 10 % 
SMT Gender  Male  4 40 % 
  Female  6 60 % 
 Years of 
experience 
1-5 yrs 5 50 % 
  11-15 yrs 3 30 % 
   16 - 20 1 10 % 
   20 - 25 1 10 % 
DISTRICT 
OFFICIALS 
Gender  Male  10 50 % 
  Female  10 50 % 
  Experience  1-5 yrs 9 45 % 
  6-10 6 30 % 
  11-15 yrs 5 25 % 
     
     
 
Table 4.1 above shows that there were more female learners than males that 
participated in the study. The number of years spent by learners at school ranged 
between 1 and 9 years. The table also shows that 30% of learners were doing grade 
six and another 30% doing grade nine whilst 40% of them was doing grade ten. 
According to the table, more female teachers took part in the study while fewer male 
teachers did take part also. Sixty six percent of teachers‟ experience in teaching 
ranged between 1 and 10 years while 30% ranged from 11 to 15 years and 10%  
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ranged from 16 to 20 years of experience. The table further depicts that with the 
SMT (School Management Team) less number of males than females participated in 
the study with different years of experience. Curriculum district specialists that 
participated in the study were 10 males and 10 females. Forty five percent of 
curriculum specialists had 1 to 5 years of work experience, thirty percent had 6 to 10 
years of work experience and twenty five percent had 11 to fifteen years of 
experience.  
4.3 RESULTS FROM LEARNERS  
Table 4.2 Learner responses on closed questionnaire items  
Item  Response  
 Yes  Percentage  No  Percentage  
Do Curriculum managers need more skills and 
training to manage curriculum in schools? 
10 100 - - 
Do you think un-availability of resources leads 
to ineffective curriculum management in 
schools? 
10 100 - - 
Are the available resources well managed by 
the SMT in your school? 
3 30 7 70 
Do you think the low level of parental 
involvement affects curriculum management?  
 
10 100 - - 
 
Table 4.2 above shows that all learners who participated in the study indicated that 
curriculum managers needed skills to manage the curriculum in schools. The table 
also illustrates that all learners revealed that un-availability of resources in schools 
leads to ineffective curriculum management. The majority of the learners indicated 
that even the available resources in schools are not well managed by the SMT while 
few of them (thirty percent) believe that the SMT manages the available resources 
well. 
4.3.1 RESPONSES FROM LEARNERS’ OPEN-ENDED QUESTIONS. 
4.3.1.1 Curriculum management and training 
All learner participants revealed that the curriculum managers needed to be trained 
for effective curriculum management. The following extracts illustrate the above 
statement.  
„They need training so that they know what is taught and how it should be taught as 
well as to how to manage the whole curriculum  
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„They need training in all the educational policies in order to manage curriculum the 
right way.‟  
4.3.1.2 Curriculum management and resources 
All learners revealed the fact that un-availability of resources is one of the factors  
that badly influence curriculum management in schools. Below are extracts 
illustrating the above:  
„Resources must be available so that we can learn effectively, when there are no 
resources curriculum management becomes ineffective. In our school we have no 
stationery and classrooms are in a bad condition with no doors and windows.  In 
such conditions managers cannot manage curriculum well.‟  
„It is necessary that schools have enough resource and I think curriculum can be 
managed effectively with resources and our learning also is easier when we see 
things‟.  
4.3.1.3 Curriculum management and regular systemic changes. 
The majority of the respondents viewed the regular systemic changes negatively. 
They indicated that these changes had negative impact to the management of 
curriculum and could lead to improper curriculum management.  Comments below 
support the above statement. 
„These changes are not necessary they confuse the curriculum managers because 
new things and methods are learnt everyday.‟ 
„Managers and teachers are always out of school for workshops because of the new 
changes and this has a bad impact on curriculum management‟. 
 Thirty percent of learners revealed that the regular systemic changes in the 
curriculum had positive impact on the curriculum management. Some of their 
comments are quoted below; 
‟ As the time goes on many changes take place and therefore new knowledge will 
always be needed which make managers to change their old methods of 
management , teachers also get developed through the change and learners get 
education that suits present time. These changes can‟t be regarded as negative 
influence to curriculum management instead they develop managers.‟ 
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4.3.1.4 Curriculum management and the level of parental involvement. 
All learners were of the opinion that lack of parental involvement in the curriculum 
management issues is one of the factors that negatively influence curriculum 
management. Below are some of the comments that reflect the above: 
„When parents are involved in the curriculum management, they will know what is 
taking place in their children‟s learning. If they are far away they can‟t even help 
their children in doing school work and will always oppose what is done by managers 
at school giving them difficulty in managing curriculum.‟  
„Parents must be invited to the meetings and the government must meet them half-
way in terms of transport and other school needs. I believe this can improve their 
level of participation and curriculum management as well.‟  
4.4 RESULTS FROM PARENTS  
Table 4.3 Parents responses on closed questions  
Item  Response  
 Yes  Percentage  No  Percentage  
Do Curriculum managers need more skills and 
training to manage curriculum in schools? 
10 100 - - 
Do you think un-availability of resource leads to 
ineffective curriculum management in schools? 
10 100 - - 
Are the available resources well managed by the 
SMT in your school? 
6 60 4 40 
Do you think the low level of parental 
involvement affects curriculum management?  
 
10 100 - - 
 
Table 4.3 illustrates that Hundred percent of parents showed that the curriculum 
managers need training and lack of training is one of the factors that affet 
curriculum management in schools. The table also shows that all parents are of the 
view that the un-availability of resources in schools leads to ineffective curriculum 
management. All parents agreed that the low level of parental involvement in 
curriculum management also affects the curriculum management in schools.  
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4.4.1 Parents’ responses on open-ended questions 
4.4.1.1 Curriculum management and training 
All parents indicated that curriculum managers need training. They also revealed 
that lack of training badly influences curriculum management in schools.  Below is 
one of their comments;  
„It is good that they get trained so that they acquire enough skills and knowledge to 
manage curriculum, at the same time learners need to be taught in the correct way 
according the standard of the whole world.‟ 
4.4.1.3 Curriculum management and resources 
Most of the parents revealed that un-availability of resources is one of factors 
leading to poor curriculum management in schools. Below is one of the comments 
supporting the above statement; 
„Resources like infrastructure and stationery are basic and must be available in 
schools because they are the key to successful curriculum management which 
means effective teaching and learning. When these are un-available the school 
becomes dysfunctional.‟  
4.4.1.4 Curriculum management and regular systemic changes 
Parents viewed regular systemic changes in the curriculum as a factor that delays  
curriculum management in schools. According to their perception these changes 
confuse everybody in the curriculum field. Some of their comments are quoted 
below; 
„The regular systemic changes confuse managers and teachers as well. The learners 
therefore ended up not knowing what must be kept forever and what will be 
changed tomorrow. Even parents on their side are told too many things and ended 
up being confused‟. 
„Some teachers do not have confidence on what they teach because of these 
changes and once the teacher gets lost, learners also get lost which impacts 
curriculum management negatively ‟ 
„Sometimes these changes are too regular and we as parents become very much 
confused because to day you will told something that will soon be changed‟. 
 
 
 
36 
 
4.4.1.4 Curriculum management and the level of parental involvement. 
All parents indicated that low level of parental involvement in the curriculum 
negatively affects curriculum management.  The highlighted reason for the parental 
low level of involvement in the curriculum was the illiteracy. The statements below 
support the above; 
„Some parents are not interested in curriculum activities because they cannot read or 
write even those who can read are being outdated as the curriculum continues to 
change. The low level of their participation has a negative impact in the curriculum 
management‟. 
„Parents do not know what is expected from them by the curriculum managers, so 
they see no need to involve themselves in the curriculum related matters which 
affects the management of curriculum‟. 
4.5 RESULTS FROM TEACHERS  
Table 4.4Teachers’ responses on closed questions  
Item  Yes  % No  % 
Curriculum management have been 
provided with enough skills to manage 
curriculum 
1 10 9 90 
Lack of  management skills can 
negatively affect curriculum 
management in schools 
8 80 2 20 
un-availability of resources leads to 
ineffective curriculum management 
10 100 - - 
Does SMT manage to the use of the 
available resources effectively and 
efficiently? 
7 70 2 20 
Does the low level of parental 
involvement in curriculum affects 
management?  
8 80 2 20 
  Do parents in your community show 
any interest in curriculum matters 
9 90 - - 
 
 Table 4.4 illustrates that out of ten teachers nine of them revealed that curriculum 
managers do not have enough skills to manage curriculum but one of them had a 
different opinion that they do have enough skills. 
 The table shows that the majority of the respondents revealed that lack of skills in 
curriculum managers negatively affects curriculum management in schools while few 
of them did not perceive the effect. 
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The table above also illustrates that all teacher participants indicated that un-
availability of resources is the reason for ineffective curriculum management in 
schools. The bigger number of participants (seven) indicated that the SMT (School 
Management Team) in schools do not manage the available resource effectively and 
efficiently. Two of them revealed that the SMT manages the available resources 
effectively. The majority of participants (eighty percent) revealed that low level of 
parental involvement in curriculum affects its management whilst two participants 
felt this does not affect curriculum management at all. One of the participants did 
not respond on this item. 
The table above (4.4) shows that nine out of ten teachers (ninety percent) revealed 
that parents do not show any interest in curriculum issues at schools. One of the 
teachers did not respond to this item.  
4.5.1 TEACHERS’ RESPONSES ON OPEN-ENDED QUESTIONNAIRE 
4.5.1.1 Curriculum management and training 
Most of the teachers (ninety percent) indicated in their discussions that curriculum 
managers do not have enough skills to manage curriculum and this has led to 
ineffective curriculum management. Below are the extracts that support the above.  
„For effective curriculum management, managers need special training related to 
current changes.‟  
All respondents (hundred percent) revealed that induction for newly appointed 
managers was necessary for effective curriculum management and non-induction 
affects curriculum management. The following extracts support the above 
statement; 
„Immediately they get employed, they must be inducted. Induction is important 
because there will be a smooth running of the school and everybody will know how 
to do his/her work‟  
„Induction is an indispensible element of sound curriculum management. Inducted 
principals on curricular issues are always pro-active and those who missed induction 
do no t know what to do and their management becomes ineffective‟. 
The majority of respondents (eighty percent) felt that regular in-service training 
sessions should be organized to improve the level of training on the part of 
curriculum managers. Below are some of their comments; 
„Before any new curriculum is implemented, curriculum managers must be called and 
thoroughly trained for effective management of curriculum‟.  
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„Time for in –service training should be extended so that curriculum managers gain 
more information and skills on how to manage curriculum‟. 
4.5.1.2 Curriculum management and resources. 
Quite a number of participants (seventy percent) revealed that schools use available 
resources effectively. The following are some of the respondents‟ comment on the 
use of available resources; 
„The resources we have are used effectively even though they are not enough‟ 
„In our school we use all available resources for teaching and learning. These 
resources contribute a lot to effective teaching and learning‟.  
„The resources we have are used effectively because our teachers are well guided on 
how to use them‟  
However some responses showed that in some schools even the few available 
resources are not used effectively for teaching and learning. Below are the 
statements that support the above statement; 
„Since they are so limited we regard them as not available, in all they are not 
effectively and efficiently used of cause this negatively affects curriculum 
management‟  
„We have TV at school but no electricity, we normally use solar system which always 
stuck we also have computer but we are forbidden to use it. This poor management 
of resources results to poor curriculum management‟.  
 „Some teachers are incorrectly allocated and some are not trained so they can‟t use 
the available material effectively and so curriculum management becomes 
ineffective‟. 
„We are not allowed to touch the computer, the printer and the laptop. The principal 
owns them. These resources are there to decorate the principal‟s office they are of 
no use at all. When resources are not used, the curriculum fails‟.  
4.5.1.3 Curriculum management and regular systemic changes 
Out of ten participants, six of them feel that regular systemic changes have a 
negative impact on curriculum management. The following are the extracts that 
support the statement above 
„The advent of NCS at FET band in 2008 had disastrous consequences for grade 12 
learners because it was new to the curriculum managers, so they poorly managed 
it‟. 
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„It is rather negative; the quality of grade 12 currently is lower than those that were 
not affected by these changes. Managers have not yet grasped it so far‟. 
„Teachers who are supposed to deliver the message to the learners do not even 
understand clearly the curriculum changes‟  
On the other hand very few participants (four) felt that the changes in curriculum 
have positive impact on curriculum management in terms of development. Below is 
a comment extracted to support the above statement; 
„The impact is positive because it gives managers more knowledge and skills‟. 
4.5.5 Curriculum management and parental involvement 
The majority of participants (eight) revealed that the level of parental involvement 
does negatively affect curriculum management. The following comments are 
extracted from participants‟ responses 
„If parents do not come to school to give support to their children, there will be no 
effective curriculum management.‟ 
„Education is like a three legged pot if one leg is broken, a huge problem will arise so 
if parents do not come to school, the problem begins‟  
Most participants (nine) also revealed that parents in their communities did not show 
any interest in curriculum related matters and most common reason is the illiteracy. 
The following extracts support the statement above; 
„Most of parents in my community are illiterate they are always complaining that 
they cannot assist their children on school work because of they cant read or write.‟ 
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4.6 RESULTS FROM SCHOOL MANAGEMENT TEAM (SMT) 
Table 4.5 SMT responses on closed questions 
Item  Yes  % No  % 
Curriculum management have been 
provided with enough skills to manage 
curriculum 
8 80 2 20 
Lack of  management skills can 
negatively affect curriculum 
management in schools 
10 100 - - 
un-availability of resources leads to 
ineffective curriculum management 
9 90 1 10 
Does SMT manage to the use of the 
available resources effectively and 
efficiently? 
5 50 5 50 
Does the low level of parental 
involvement in curriculum affects 
management?  
10 100 - - 
  Do parents in your community show 
any interest in curriculum matters 
6 40 4 40 
 
Table 4.5 shows that the majority of SMTs (eighty percent) have the perception that 
curriculum managers are not provided with enough skills to manage curriculum.  
However, twenty percent of the members felt that the skills provided to the 
curriculum managers were enough though they did not support their answers.  
Hundred percent of the SMTs as illustrated on table 4.5 had the opinion that lack of 
management skills affects curriculum. Out of ten, nine members of the SMT had the 
opinion that the un-availability of resources was one of the factors that affect 
effective curriculum management. Only one participant from SMTs had a different 
opinion that even without resources curriculum management could be effective if 
teachers teach.  
Table 4.5 also illustrates that fifty percent of the members of the SMT revealed that 
the available resources were not effectively and efficiently managed at schools. 
Another fifty percent was of the opinion that resources were well managed at their 
schools. 
All the SMT members believed that low level of parental involvement in the 
management of curriculum had a negative impact and from their point of view it 
leads to ineffective curriculum management. 
According to the above table 4.5 the majority of the SMT members revealed that 
parents have no interest in the curriculum activities. 
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4.6.1 RESPONSE FROM SMTs ON THE OPEN-ENDED QUESTIONS 
4.6.1.1 Curriculum management and training 
 According to the analysis made by the SMTs on the management skills, the most 
critical skills indicated were the management of teaching and learning followed by 
the in-service training, communication and resource management. As a result the 
SMTs had the view that lack of these skills has a bad impact on curriculum 
management. Their comments around this issue were; 
„Managers cannot set standards of curriculum implementation if they, themselves 
lack knowledge on curriculum‟.  
„The skills provided are not enough because we only learn about some of them when 
an official happened to visit your school. If you are not visited you will never know 
because there is no platform given where curriculum managers are thoroughly 
trained on curriculum management.‟ 
„I found that some of the managers have a gap because they jumped from post level 
one to principalship and they struggle a lot get ends meet.‟  
„There are no training courses for managers around curriculum management‟ 
The majority of the SMTs felt that induction was of great importance to the 
curriculum managers and none induction had a negative impact to their 
management. The quoted extracts below support the statement above; 
„I feel that in order for managers to exercise managerial skills efficiently and achieve 
organizational goals, induction is indispensible‟. 
„Non- induction has a negative impact on the curriculum management because the 
implementation of the current NCS has financial implications of which the principals 
have the official authority on finance issues and you will find that they tend to make 
uniformed decisions on the expenditure. This creates a lot of problems in the 
management‟. 
In order to improve the level of training on curriculum management, the SMTs 
commented as follows; 
„Re- introduction of in-service training centre, seminars, workshops and short 
courses can improve the quality of training on the curriculum management‟.   
„Workshops on curriculum management should be conducted on the fourth quarter 
preparing for the beginning of the year. On –site support visit should follow to check 
the implementation‟.  
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4.6.1.2 Curriculum management and resources 
Most members of the SMT revealed that the un-availability of resources in schools 
hinders effectiveness of curriculum management. Below are some of their 
comments; 
„The availability of resources can make a very important mark in terms of effective 
curriculum because learners effectively when they see and handle objects.‟ 
„Availability of resources make a very effective link between teaching and learning 
and also makes learner to be more interested in learning which improves curriculum 
management‟. When resources are un-available the direct opposite takes place‟. 
Some of the participants also revealed that even the few available resources were 
not well managed which led negatively influence curriculum management. Below is 
one of their comments that support the statement above; 
„Lack of proper management on resources has a negative impact on curriculum 
planning and management. Some resources have never been used at all. Sometimes 
lack of proper resources management cause conflict among teacher over who shall 
use them and who shall not‟. 
4.6.1.3 Curriculum management and regular systemic changes 
The majority of the SMT members revealed that regular systemic changes had 
negative impact to the curriculum management. Some of the comments to support 
this statement are quoted below; 
„These changes are radical and frequent as a result they create confusion to the 
managers, teachers as well parents‟.  
„These changes cause decline in learner performance which is a sign of poor 
curriculum management‟. 
„Due to these changes management skills are affected because managers are unable 
to adapt themselves to so many regular changes at end of the day they get 
confused and resist them which affects the whole curriculum stake holders‟. 
4.6.1.4 Curriculum management and parental involvement 
The majority of the members of the SMT revealed that parents did not all show 
interest in curriculum activities because they did not sign their children‟s homework, 
they did not turn-up for meetings and they did not even collect the progress reports 
for their children. Some of the extracts below support this statement above; 
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„Even if you have a problem with the progress of the learner and call the parent 
he/she will never show up. They do not show interest in anything concerning 
teaching and learning‟.  
„Parents do not honor parents meeting especially if it is about the progress of their 
children. They do not even bother to come and collect their children‟s reports at the 
end of the term. This low involvement also leads to poor curriculum management in 
schools because some reports are kept there up to the end of the year.  
4.7 RESULTS FROM THE DISTRICT OFFICIALS 
Table 4.6 District officials responses on closed questions 
Item  Yes  % No  % 
Curriculum management have been 
provided with enough skills to manage 
curriculum 
4 20 16 80 
Lack of  management skills can 
negatively affect curriculum 
management in schools 
20 100 - - 
un-availability of resources leads to 
ineffective curriculum management 
20 100 - - 
Does SMT manage the use of the 
available resources effectively and 
efficiently? 
12 60 8 40 
Does the low level of parental 
involvement in curriculum affect 
management?  
20 100 - - 
  Do parents in your community show 
any interest in curriculum matters? 
13 65 7 35 
 
The above table 4.5 illustrates the majority of the district officials (16) revealed that 
the curriculum managers did not have enough skills to be able to manage curriculum 
in schools although few of them (4) had a different opinion that the curriculum 
managers had enough skills. All of the officials indicated that lack of management 
skills affected curriculum management in schools. According to the above table all 
the participants revealed that the un-availability of resources leads to ineffective 
curriculum management in schools. The table also shows that twelve participants 
(60%) revealed that the available resources were not effectively used at schools but 
few of them revealed a different perception that the available resources were used 
effectively at schools. Hundred percent of the participants revealed that the low level 
of parental involvement in the curriculum affects the curriculum management in 
schools. Sixty per cent revealed that parents did not show interest in curriculum  
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related matters at schools while 35 percent indicated that parents showed interest in 
curriculum related matters. 
4.7.1 DISTRICT OFFICIALS RESPONSES ON OPEN –ENDED QUESTIONS 
4.7.1.1 Curriculum management and training 
As the majority of district officials revealed that the managers of curriculum did not 
have enough skills, they commented as follows to support the above statement;  
„These managers were trained as mere teachers for their specific subjects not to 
manage curriculum. They have never been trained for curriculum management‟. 
„Curriculum is not static. It changes with time. I feel that managers be put abreast 
with current changes. The micro-wave system of 2 or 4 days is not enough to equip 
them.‟ 
The majority of the participants (15) indicated management of teaching and learning 
followed by in-service training as the most critical skill among the curriculum 
managers. Extract below supports this statement;  
„Most of our principals do not communicate with regard to curriculum information 
which causes them to fail the management‟. 
Hundred percent of participants indicated that induction was very important to 
curriculum managers and non-induction affects curriculum management. Some of 
their comments that support this statement are quoted below; 
„Non- induction of curriculum managers is very dangerous because the managers do 
not know what is to be done in the institution concerning teaching and learning‟.  
„Induction is very essential as it guides managers on dos and don‟ts. It also put 
emphasis on compulsory mandates in the curriculum delivery‟. 
The majority of participants revealed that the level of training on curriculum 
management needed improvement. Some commented as below;  
 „The micro-wave type of training does not assist. We rather have longer and 
sustained programme of training in curriculum management‟. 
„Regular workshops must be conducted to capacitate curriculum managers and 
thereafter close monitoring on the implementation must be applied‟. 
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4.7.1.2 Curriculum management and resources  
According to the revelation by the district officials, lack of resources like permanent 
classrooms, qualified teachers, administration clerks, computers, internet, LTSM, 
laboratories, libraries and televisions in schools was regarded as the main cause of 
poor curriculum management in schools. Below are some of their comments;  
„There are Learning Areas like Technology, which need practical activities. Teaching 
and learning without resources is meaningless in these Learning Areas and this 
result to poor curriculum management‟.   
„In some schools there is no electricity, so they cannot use technological resources 
which lead to ineffective curriculum management‟. 
„Learners need textbooks, no notes, but the shortage of resources makes it difficult 
for them to learn effectively which leads to poor curriculum management‟. 
The majority of participants indicated that even SMT did not manage the available 
resources effectively. This statement is supported by the following extracts from 
their responses; 
„There is lack of skilled personnel in schools, the available personnel does not know 
how to manage resources.‟ 
„Managers do not like to manage resources in the sense that in most schools there 
are sealed boxes full of important and useful material but were never even opened 
to see what is in there- this ineffective resource management also impact to 
curriculum management.‟  
4.7.1.3 Curriculum management and regular systemic changes 
The majority (17) of the district officials indicated that the regular systemic changes 
had negative impact on the curriculum management. The following extracts support 
the statement above; 
„The teachers have to adapt to these changes but whenever they start feeling 
adapted, the system brings on another change to which they have to adapt 
themselves again‟.  
„Constant changes affect and confuse everyone in the system including the 
management‟. 
„The managers supposed to deliver the message do not even understand clearly 
what to say because these changes are too many in a very short space of time‟. 
„The arrival of NCS at the FET level in 2008 had disastrous consequences for grade 
12 learners.‟  
46 
 
4.7.1.4 Curriculum management and parental involvement  
The majority of the district officials were of opinion that low level of parental 
involvement in the curriculum management negatively affected the management. 
Some of their comments were as follows; 
„There are no policies that indicate specifically the parental involvement in the 
curriculum management. Only SGB (School Governing Body) members know what 
roles they play at school. However even those SGBs have no specific role in the 
curriculum management ‟. 
„Parents are unable to assist in the curriculum management because they lack 
information about curriculum‟. 
„Parents are not involved in the curriculum management as a result they blame the 
current curriculum comparing it with theirs in the olden days. But if they were 
involved they would own it and support their kids in order to make curriculum 
management successful‟ 
4.8 CONCLUSION 
This chapter focused on data presentation and analysis. The data collected was 
presented and analyzed according to the research questions on chapter one. The 
next chapter will focus on discussion, conclusion and recommendations.   
 
 
 
 
 
 
 
 
 
 
 
 
47 
 
CHAPTER 5 
DISCUSSIONS, CONCLUSIONS AND RECOMMENDATIONS 
5.1 INTRODUCTION 
The aim of the study was to investigate factors influencing curriculum management 
in Bizana schools. This chapter discusses some of the factors seemed to influence 
curriculum management in schools at Bizana. The discussions were presented 
according to the research questions outlined in chapter one. Conclusion and 
recommendations are drawn from the findings of the study. 
5.2 DISCUSSION 
5.2.1 Research question 1 
 
How do training and management skills influence curriculum? 
 
The study revealed that most learners, parents, teachers and district officials are of 
the opinion that curriculum managers need to be trained in order to manage 
curriculum effectively. From this study, learners indicated that it is proper that 
curriculum managers be trained so that they know what is to be taught and how it 
should be taught as curriculum changes time and again. On the other hand, the 
School Management Team felt that managers cannot set standards of curriculum 
implementation as they, themselves lack knowledge on curriculum. This finding is 
confirmed by Ornstein (2004) who states that many principals in schools are sorely 
lacking in curricular expertise as well as instructional expertise   probably because 
most college programs that educate principals spent little time on curriculum. 
According to Kruger (2005, P. 41), lack of training results into an insufficient 
information.  Bush et al. (2009,p. 6) support the study‟s findings when they say, 
most principals have a weak grasp of teaching and learning and they often lack 
awareness of the new National Curriculum Statement.  
The speech by the Basic Education Minister Angie Motshekga in the National 
Teachers‟ Union annual conference (September 2011) which indicated that there is 
lack of managerial capabilities in day-to-day running of schools from principals 
confirms the findings too. She continued to say that some principals are not qualified 
to be the principals and in most cases they do not know what to do …. (Mdletshe 
2011, p. 4). Chell (n.d) also confirms this by saying „We recognize the importance of 
the instructional leadership responsibilities of principals, in reality; good instructional 
leadership skills are seldom practiced. There is a need for information about the 
skills and tasks required to support practices of instructional leadership in schools so 
that we can provide the best possible instruction to children in our care‟.  
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These findings are also confirmed by the decision of the former Eastern Cape MEC 
who suspended a principal of a high school with a continuous zero % pass rate in 
grade 12. He declared that the principal was being charged for failing to manage the 
school (Sokopo 2010, p.1). On the other hand the Minister of education commented 
„Management in our schools is often weak and lacks leadership and 
commitment…..‟this was after the release of 2009 matric results (Sapa 2010, p.5) 
Besides the SMTs, the  teachers expressed their feelings on lack of skills and training 
on the part of managers by highlighting that managers need special training related 
to current changes as they are so many. Some indicated that these managers were 
only trained as teachers not as curriculum managers. Hoffman (2010, p.8) also 
agrees with above statements when saying that the re-empowerment of teachers is 
needed for better results. On their study recommendations, Oliver and Reschly 
(2007) say, an ongoing professional development should be created to assist 
educators which also confirms the findings of the current study.  
5.2.2 Research question 2 
  
To what extent do resources influence curriculum management? 
 
The study revealed that un-availability of resources has a negative influence on 
curriculum management in most schools for example; lack of permanent classrooms 
is one of the most serious problems and this results into an environment that is not 
conducive for teaching and learning because classrooms are overcrowded. This is 
indicated by 99% of the participants. According to the data collected, some schools 
have 150 learners in one class against one teacher. Sallis (2002) confirms this as he 
mentions that in most schools the working environments are not conducive. The 
buildings are unsustainable and poorly maintained. Russo, Beckmann, and Jansen 
(2005, p. 37) also argue that functioning educational institutions and programmes 
have to be available in sufficient quantity, for example, all institutions are likely to 
have buildings, teaching materials, libraries, computer facilities and information 
technology. Russo et al. (2005, p. 193) further confirm that an overcrowded, poorly 
resourced and poorly managed school is clearly not ready to provide the quality of 
education needed.  This is also supported by Nkomo, Mckinney and Chisholm (2004, 
p.191 who identified inadequate facilities at schools and overcrowded classrooms as 
the barriers to effective teaching and learning (which is curriculum). In his interview 
with the media the then MEC Mr. Qwase said there is a shortage of schools in Bizana 
as this is a densely populated area and the shortage of schools has a direct impact 
on teaching and learning process “You can‟t have 100 pupils in one room with one 
teacher and think that there will be effective teaching and learning” said the MEC 
(Sokopo 2010, p. 4). According to the latter, it means that in Bizana, besides the 
shortage of classrooms there is also a shortage of schools. 
 
The study also revealed that despite the insufficient classrooms there is also a 
serious shortage of LTSM (Learner Teacher Support Material) which includes 
textbooks, teachers‟ guides, and kits for all subjects, laboratories, libraries,  
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televisions etc. Learners indicated that they share text books which make it difficult 
to do their homework. Hardman et al. (2009, p. 65) confirm these findings as they 
indicate that in sub-Saharan countries teaching and learning resources are very 
scarce with an average pupil/textbook ratio of 6:1 at standard 6 and 9:1 at standard 
3. The Daily Dispatch team that visited Bizana with the aim of diagnosing the causes 
of poor learner performance also found that text books are insufficient; there are 
neither laboratories nor libraries which are imperative for the Outcomes-base 
Education curriculum (Sokopo 2010, p. 4). This has also been indicated by the 
former MEC in his interview (with the Daily Dispatch journalist) who said „The issue 
of libraries in schools is still a huge problem. We are not even able to provide 
enough classrooms……I fully agree that we do not have libraries but the challenge is 
bigger….‟ (Sokopo, p. 4) 
 Findings of the study also revealed that there is scarcity of human resource at 
Bizana schools. According to the data collected, very few schools have enough 
teachers and administrative clerks. The very much overloaded teachers as 
mentioned above also performed duties that should be done by clerks. When 
highlighting the serious problems in the department of education Eastern Cape, the 
former MEC mentioned that teachers have a lot of administrative work which 
impacts negatively on the quality of teaching and learning. According to Mona, 
(1997) and Van Schalkwyk, (1994), cited by Ngidi and Qwabe (2006, p. 529) some 
of the factors that contribute to the decline of culture of teaching and learning in 
South African schools is the inadequate staffing. The schools as emerged from the 
study do not have computers both for administrative and teaching and learning 
purposes as they also lack electricity. Some the participants highlighted that even 
the available resources are not used and managed properly. The district officials 
mentioned that at some schools there are sealed boxes full of the important material 
that had never been used which contributes to ineffective curriculum management.  
On the other hand some of the SMTs revealed that lack of proper management on 
resources hinders proper curriculum planning. Hoffman (2010, p. 8) in addition says, 
efficient, economic and effective use of resources, including human resources, must 
be promoted.  Teachers revealed that lack of resource management in schools 
causes conflict among teachers over who shall use them and who shall not. The 
study also established that the use of available resources at schools was 
mismanaged and not curriculum driven in the sense that teachers were not allowed 
by the managers to touch TVs, computers, laptops, printers and photocopiers whilst 
their lessons demand these.  The study also found that budget was insufficient in 
most schools and this insufficiency affects curriculum management which contradicts 
with the South African Schools Act of 1996 section 34 as it says that the state must 
fund all public schools on an equitable basis.   
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5.2.3 Research question 3  
 How does level of parental involvement in schools affect curriculum management? 
Findings of the current study revealed that when the level of parental involvement in 
curriculum activities is low, the curriculum management becomes ineffective 
According to Michigan Department of Education(2001), the research recently done 
had also discovered that lack of parental involvement is the biggest problem facing 
public schools. Hess (1992, p. 131 ) and Van Schalkwyk (1990, p.27) cited by Kruger 
(2003, p. 9) argue that without cooperation between the parent and the educator  
the child cannot be sufficiently educated. The current study also found that parents 
do not have interest in the curriculum. They do not show up when invited to the 
parents meetings. Teachers revealed that some parents do not come even if they 
are called for the hearing of their children‟s bad behavior. According to Landsberg 
(2007, p. 459), parents and teachers working together can produce more effective 
changes in a learner‟s behavior. This is confirmed by an anonymous letter written to 
the Daily Dispatch (2011) which stated that there is not enough parental 
involvement in schools because most parents do not attend meetings and have 
feebly excuses when they are asked to see a teacher. 
 
 Some of the participants reflected illiteracy as one of the causes of low level of 
participation on the part of parents. Ngidi and Qwabe (2006, p. 529) support these 
findings, they say several studies have also explored that parents‟ illiteracy is one of 
the factors that contribute to the decline of a culture of teaching and learning. Some 
of ideas were that parents must be trained on curriculum issues and the learners‟ 
work in which are expected to assist must be written in the language which they 
understand. These findings confirm what was found by Alyssa, Dehass and Wellems 
(n.d) as they said that some parents lack skills to participate in school activities while 
some do not value the importance of parent involvement in the schools. Waldner 
(2011, p. 4), argue that the department is also occupied with serious efforts to build 
„sustained partnerships‟ with stakeholders including students, teachers and parents 
in order to get them on board and make sure there is a smooth running in 2011. 
 
5.2.4 Research question 4 
 
What influence do regular systemic changes have on curriculum management? 
 
It emerged from the study that the regular systemic changes negatively affect the 
curriculum management. The study established that there was a complaint among 
the district officials on the part of regular systemic changes. They revealed that 
teachers had to adapt to these changes but whenever they start feeling adapted, the 
system would bring on another change to which they had to adapt themselves 
again. They claimed that these changes really affect and confuse everyone in the 
system including the curriculum managers. The managers supposed to deliver the 
curriculum do not even understand clearly what to say because these changes are 
too many in a very short space of time. The study also depicted that the advent of  
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NCS at the FET level in 2008 as the officials revealed, had disastrous consequences 
for grade 12 learners. The above findings are confirmed by the research findings on 
assessment and development in UK where the attempts to implement the changes 
across the whole system led not only to an acute problem in 2002, but to chronic 
concerns. The problems caused were not contained because the sounds of explosion 
continued to resonate nationally and internationally (Oates 2008, p. 112). Kruger et 
al. (2005, p. 245) also found that the inconsistency of the curriculum leads to 
resignation of school managers and according to the findings of the current study 
have a bad impact on curriculum management. 
  
5.3 CONCLUSIONS 
 
From the findings of this study, it can be concluded that a number of factors were 
viewed as causes of poor curriculum management in Bizana schools. These factors 
included the following:  
 
5.3.1 Lack of training and management skills 
 
 The curriculum managers were not provided with enough skills and training on 
curriculum management and this causes poor curriculum management.  Curriculum 
managers should undergo special curriculum management training.  
 
5.3.2 Un-availability of resources 
 
Lack of resources in schools leads to poor curriculum management. 
  
5.3.3 Level of parental involvement in curriculum activities 
Parents have no interest in curriculum activities and their low level of involvement 
impacts curriculum management negatively. 
 
5.3.4 Regular systemic changes  
The changes made in the curriculum confuse the managers because they need to 
adjust to them now and again which affects their management.  
5.3.5 Other factors 
 
Poor discipline of learners.  
Poor learner discipline at schools led to poor curriculum management.  
Teenage pregnancy.  
Learners are also young mothers and cannot concentrate 100% to their school work.  
Absenteeism and lack of accountability 
 Absenteeism by Learners, teachers and managers themselves also led to poor 
curriculum management in schools.  
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5.4 RECOMMENDATIONS 
Based on the findings unpacked in this study, the following recommendations are 
made: 
 The Department of Education should ensure that all curriculum managers are 
being trained in order to provide them with enough skills on curriculum 
management. Currently most of the skills provided are for governance but 
this study put emphasis on curriculum management skills.  
 
 The Department should supply schools with adequate resources for effective 
curriculum management. More classrooms should be built to avoid 
overcrowding in schools. There is serious shortage of human resource at 
schools. Vacant posts must be filled in time in all schools. Teachers must not 
overstretch from being teachers to being administrative clerks, and the vice 
versa. There are no text books at schools as a result learners share books 
which makes it difficult to achieve their goals. In this way curriculum 
management can never be effective. Enough text books and stationery be 
provided by the department.  
 
 Most learners have never seen a library and laboratory because they are not 
available anywhere in their area and without these resources no one can 
expect effective management of Outcomes-Based curriculum. The department 
must build libraries in different centres considering proximity so that all 
learners get equal chances of quality education.  
 
 The curriculum managers together with district officials should ensure that 
the available resources are used effectively. It has emerged from the study 
that in some schools there are sealed boxes with the material inside, no one 
is even interested to see it. Schools with unused material should account and 
be disciplined for negligence and violation of learners‟ right to learn. 
 
 Mini-workshops should be conducted by the district officials on resource 
management because some managers do not allow teachers to use laptops, 
computers, photocopiers and printers in preparation for the lessons which 
shows signs of ignorance on resource management. 
 
 Parents should be trained whenever there is a new change in the curriculum 
and the learners‟ work on which they are to assist must be written in the 
language that they understand. 
 
 Schools should conduct parents‟ information sessions on curriculum issues 
and this will improve the level of their involvement as well as curriculum 
management. 
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 Adult learning education must be taken serious by the department and must 
accommodate even those that are beyond level 4 so that parents become  
more knowledgeable and be able to assist their children in learning. This 
will improve curriculum management in schools. 
 
 Clear policies on the roles and responsibilities of parents in the curriculum 
must be drawn by the department to improve the level of parental 
involvement in curriculum issues. According to Botha, Mentz, Roos, Van der 
Westhuizen and Kerken (1997, p.86), it is the law that parents should 
educate their children.  
 
 Schools should create healthy relations with the parents and teachers must 
not be offended when parents raise their concerns on their children‟s 
learning. Botha et al (1997) also recommend that educators must recognize 
the parents as partners in education, and promotes harmonious relations 
with them. 
 
 As teachers are being trained on curriculum changes, likewise be done by 
the department even to parents so that they also own the curriculum and 
stop throwing complaints to teachers. 
 
 The department should try to avoid many changes in the system because 
each change brings confusion to the whole population at school which leads 
to ineffective curriculum management. 
 
Further studies could be conducted to explore some more factors that could lead to 
poor curriculum management. The present study was confined to only three schools 
in Bizana and which could limit the generalization of the findings to the whole 
province. The data were collected from learners, parents, teachers, and district 
officials and other stakeholders like the unions were not involved. More stakeholders 
should be involved by other researchers in further studies.  
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APPENDIX 1 
 
A STUDY OF FACTORS INFLUENCING CURRICULUM MANEGEMENT IN 
BIZANA SCHOOLS  
You are kindly requested to respond to this questionnaire by answering all questions 
and reflect your genuine opinions which will be of high value as they will determine 
the success of the study above. It is hoped that this study will contribute towards 
the improvement of quality teaching and learning in the department of education as 
a whole. All your responses will be treated confidentially. 
 CODE  
 
 
SECTION 1 
BIOGRAPHICAL DATA 
Make a tick on the relevant box 
                                                                        GENDER 
Male Female 
  
   
                                                                                     TITLE 
CES EDO / 
DCES 
SES SMT TEACHER 
     
 
For how long have you been in this school / office? 
Years Months 
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SCETION TWO: RESEARCH QUESTIONS 
Answer either by ticking in the provided boxes or writing your responses in the 
spaces provided. 
 
1. CURRICULUM MANAGEMENT AND TRAINING 
1.1 Do you think curriculum managers have been provided with enough skills to 
manage curriculum effectively   in their schools? Indicate your answer by ticking 
in one of the boxes 
Yes No 
  
Explain your answer  
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………….. 
1.2 Rank the following curriculum management skills. Give a rank of 1 to the most 
critical and 7 to the list critical skill. You are free to add any other input you feel is to 
be considered on the provided space.  
Management of teaching and learning 
skills 
 
In service training skills in NCS  
Communication skills   
Resource management skills  
Financial management skills  
Establishment and management skills of 
curriculum structures 
 
 
Conflict management skills  
  
  
 
 
1.3 Do you think lack of the above skills can affect curriculum management in 
schools?       
Yes  No  
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1.4Support your answer. 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………… 
1.5 How does poor training in curriculum management affect the process of 
teaching and learning in schools?  
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………….. 
1.6 Explain your feeling on principals‟ non- induction on curriculum management. 
Does it have positive or negative impact on the curriculum management? 
 
 
……………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………
…………………….. …………………………………………………………………………………………..  
1.7 What do you think can be done to improve the level of training on curriculum 
management?         
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………….. 
2. RESOURCES AND CURRICULUM MANAGEMENT 
 
2.1 Do you believe that   un-availability of resources influences curriculum 
management in schools?  
Yes No 
  
Support your answer 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………… 
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2.2 Below is the list of some of the resources that facilitate quality curriculum 
management in schools. From the list indicate whether or not your school has 
enough of the mentioned resources. 
N.B. If you are in the district office considers schools generally. 
 
Resources Enough Not 
enough 
None 
Permanent classrooms    
Permanent qualified teachers    
Admin clerk    
Electricity    
Computers    
Internet     
LTSM (Text books, teachers‟ 
guides, kits for all Learning 
Areas etc.) 
   
Budget     
laboratory    
Library    
TV     
  
 
2.3 Does your SMT manage the use of the available resources effectively and 
efficiently as a sign of quality curriculum management? If you are an 
official consider the schools according to your assessment. 
Yes No 
  
            Support your answer. 
           
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………….. 
2.4 Explain how your school ensures efficient and responsible use of 
resources. For example furniture, classrooms, books, kits etc. 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………….. 
 
64 
 
3. CURRICULUM MANAGEMENT AND REGULAR SYSTEMIC CHANGES 
Since 1994 South Africa has experienced many curriculum changes. 
3.1 Do you think these curriculum changes in the system have any impact in 
curriculum management? 
 
 
Yes No 
  
 
Explain your answer indicating whether the impact is positive or negative. 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
…………………………………………………………………………………………………………….. 
              
 3.2 How do you think the following are affected by many curriculum     
    changes?           
3.2.1 Managers 
 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………….. 
 3.2.2 Teachers 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………….. 
3.2.3 Learners   
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………… 
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3.2.4. Community / parents 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………… 
 
4. CURRICULUM MANAGEMENT AND PARENTAL INVOLVEMENT 
4.1 Does the level of parental involvement in school activities affect curriculum 
management and how?  
Yes No 
  
 
4.2 Explain your answer 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………. 
4.3 Do parents in your community show any interest in curriculum matters? 
Yes No 
  
Explain your answer. 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………. 
4.3 What do you think can be done to uplift the level of parental involvement in 
curriculum activities? 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………… 
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GENERAL COMMENTS  
What other factors do you think can be regarded as influencing curriculum 
management in Bizana   schools? Discuss them below. 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………. 
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APPENDIX  2 
INTERVIEW SCHEDULE FOR PARENTS AND LEARNERS 
1. CURRICULUM MANAGEMENT AND TRAINING 
1.1  Do you think it is necessary that all curriculum managers have to be trained for 
curriculum management in their schools? Yes or No 
1.2 Support your answer. 
2. CURRICULUM MANAGEMENT AND RESOURCES 
2.1 Do you agree that the un-availability of resources influences curriculum 
management in schools ? Yes or No. 
2.2 Support the answer given. 
2.3 Which resources do you think are very scarce in your school?  indicate by 
enough, not enough or none as per the table below  
Resources Enough Not 
enough 
None 
Permanent classrooms    
Permanent qualified teachers    
Admin clerk    
Electricity    
Computers    
Internet     
LTSM (Text books, teachers‟ 
guides, kits for all Learning 
Areas etc.) 
   
Budget     
laboratory    
Library    
TV     
  
2.4 Are the available resources well managed by the SMT in your school? Yes or No. 
2.5 Briefly explain how are these resources maintained or kept in your school e.g 
textbooks, garden tools, classrooms etc. 
3. CURRICULUM MANAGEMENT AND REGULAR SYSTEMIC CHANGES 
3.1 Is the impact of regular systemic changes in the curriculum positive or negative 
to the management? Explain your answer 
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4. CURRICULUM MANAGEMENT AND PARENTAL INVOLVEMENT 
4.1. Do you think the level of parental involvement affect s curriculum management?  
Yes or No. 
4.2. How does lack of parental involvement in school activities affect curriculum 
management? 
4.3. What do you think can be done uplift the level of parental involvement in their 
children‟s learning?  
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